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Coordinator:
Welcome and thank you all for standing by. At this time all participants are in a listen-only mode. After the presentation we will conduct the question-and-answer session. To ask a question, please press Star and then 1. This call is being recorded. If you have any objections you may disconnect at this point. Now I will turn the meeting over to your host, Mr. (Michael Cagle). Sir, you may now begin.
(Michael Cagle):
Thank you so much and we want to welcome you today to the Department of Education's Experimental Sites Initiative. And today we're going to talk about the prior learning assessment experiment. We look forward to presenting this webinar today. I wanted to kind go over a couple of important information – items.

The first thing is that a copy of the PowerPoint for this session was sent to you along with your confirmation e-mail. But if for some reason you didn't receive it or weren't able to get to that, it's also available here in the classroom.

So, pretty quickly, you can just go right to that feedback button on the top right-hand corner of your screen; and to the left of that, a little piece of paper; and to the left of that, it's a little piece - three little pieces of paper and it's kind of a little icon there, and if you click on it, it's for handouts and that the copy of the presentation is right there, so you can go ahead and download that if you haven't done so already.

Now this is really important. We realize that the information that we're going to share today is going to result in questions that you might have. And if you've ever attended our webinars in the past using this format, you may be familiar with asking questions using the written question feature here in the Microsoft Live Meeting classroom.


However, this is important, for this webinar, we're not going to be entertaining questions using that feature. The only way you can ask a question is, at the very end, the operator is going to open the phone lines and you'll have the opportunity to ask us live questions at that time. So that's probably a good thing. You'll be able to actually ask them live. And the operator will provide you with instructions when we're ready for that live Q&A portion at the end of the webinar.


But keep in mind, any question that you do ask, if you use the written Q&A feature here in the classroom, it will not be answered, so please be respectful of this and save your questions to the very end and only ask them during the live portion. So with this is mind I'm going to turn it over to Jeff Baker. So, Jeff, it's all yours.

Jeff Baker:
Thank you, (Mike). And thank you folks for coming onto our webinar here. I suspect that at least some of you were on a webinar that we just ended about half an hour ago and that's fine, and that's because we have three experiments that are somewhat related, that we're doing these webinars on.


So a little bit earlier this afternoon, we did the webinar on limited direct assessment. This one is on prior learning assessment. And then, tomorrow, at 1 o'clock, we're having a webinar on the third of these experiments, competency-based education. There are some overlaps and some of you have chosen or will choose to be in more than one experiment and that's fine.


I want to remind you that you were invited to participate in this experiment because we invited you -- I'm sorry -- you're invited to participate in this webinar because we invited you to participate in one or more of these experiments and we thank you for that. There are other people on the line, I suspect, who have an interest in this. So it's not just schools and the two of us over here at the Department of Education and that's fine.

What we're going to do is go through this, and then, as the operator said, and (Mike) reminded us you'll have an opportunity to ask your questions live and we'll do our best to respond to them.

So, to move us along, you see the agenda. We're just going to - I'm going to turn it over to (Dave Musser) from our team and he's going to describe the experiment in a fair amount of detail. We're going to talk about reporting and evaluation. And then (Mike)'s going to talk about the rest of the process in terms of program participation agreement and we'll come back to take your questions.


So the next slide is just a reminder, particularly for people on the line who may not be financial aid administrators because I am confident that all financial aid administrators know that complying with our federal student aid rules and, in this case, the conditions of an experiment is the responsibility of the entire institution, not just the financial aid office.

And for these experiments, and this one, of course, is particularly important because this may likely - will involve admissions offices, academic offices, registrars, business offices and so on because we're talking about some academic assessments that will be applied to the financial aid calculation. So that's just a reminder on that and, with that, (Dave), would you take them through the experiment.
(Dave Musser):
Sure. Thanks, Jeff. So let's start our discussion with the objective for the experiment. So, in this experiment, we hope to learn how allowing the cost for prior learning assessment to be included in the student's cost of attendance may influence those students' total educational costs and the time it takes for them to complete their program. This experiment was designed with specific requirements to enable the department to achieve its objective.


So remember that the participation in this experiment will mean following the specific waivers and modifications that are set out in your program participation agreement which we'll talk about in just a few moments, not necessarily the things that you described in your proposals to the department.

So let's talk a little bit about the requirement to participate in this experiment. The first requirement is, for schools to participate in this experiment, they must include the cost of prior learning assessment in a student's cost of attendance. And in order for an assessment to be eligible for this experiment and to include the cost of that assessment in a student's cost attendance, the school must provide the academic credit to a student when the student successfully demonstrates prior learning through that assessment.

The prior learning assessment may be offered by the institution or it may be offered by an outside entity. In either case, the institution has to clearly disclose to students that a successful completion of the assessment will result in credits for one or more programs that are eligible for federal student aid. Please also note that institutions participating in this experiment may not include the cost of transcript evaluations or placement testing as expenses that may be included in the cost of attendance.

All right. So, going onto the next slide, let's talk a little bit about the current rules and how does experiment provide waivers and modifications to those rules.

So under the current rule, cost for prior learning assessment may not be included in a student's cost of attendance because there's no cost of attendance category that can accommodate those costs for prior learning, learning that does not take place at the institution itself. However, under the experiment, cost for prior learning assessment may be incorporated into a student's cost of attendance and a student may therefore use federal student aid to cover those costs.

Please note that incorporating the cost of the prior learning assessment and the cost of attendance may not necessarily lead to additional aid for the students and it may only allow the student to review the existing aid to cover expenses for prior learning assessment. If that's the case, then funds available to pay for prior learning assessment would come out of what the student would otherwise receive as a refund for living expenses.

So, separately, this experiment also allows an institution to consider the time and effort that a student spends in more rigorous prior learning assessments and incorporate up to three credit hours into a student's Pell enrollment status for that work - for those more rigorous assessments. And when we say more rigorous prior learning assessments, we mean things like portfolio overviews and things similar to that in which a student may have spent substantial time and effort compiling a portfolio of past learning in order to present that for academic credit.

So the incorporation of additional credit hours actually could increase the amount of Pell Grant funds that a student receives under the experiment but there is a caveat to that. If including credit hours for the work associated with the prior learning assessment does increase the student's enrollment status and it results in more Pell Grant funds, any additional Pell Grant funds that have been received for those extra hours must be disbursed directly to the student for the student's living expenses, so the funds cannot be paid to the institution.

And so, the next slide, we're going to talk a little bit more about what we mean when we say reasonable costs for including the cost of a prior learning assessment and a student's cost of attendance. So there's an important point we want to make about what constitutes reasonable costs.

And the first one is, we consider in general, the cost concurred by a student to take the assessment to be a reasonable cost for the purpose of this experiment. The institution is going to need to document these costs each time and include one of them in a student's cost of attendance under the experiment.

One really important point here that I want to reemphasize is we do not consider a reasonable cost to be an amount charged by the institution per credit or clock hour when a successful prior learning assessment results in credits for the students of the program.

Under the experiment we don't prohibit you as a school from charging in a per-credit manner - charging per credit in this manner. Those charges cannot be included in a student's cost of attendance just like they couldn't be included under the current rules.

A couple of other points, reasonable costs for this experiment include costs for assessments that are directly related to enrolling at your institution. And the timing of the cost must reasonably coincide with the time period that your - for which your cost of attendance is calculated, so a lot of times that means the academic year that you're working with.

So let's go onto the next slide. We also want to talk a little bit about what we mean when we say eligible assessment. Eligible assessment in this experiment may include test or portfolio assessment. If a student will receive the academic credit or a successful assessment using those methods, the assessment could be provided, as I mentioned before, by the institution or an outside entity.

We are not establishing strict requirements about what constitutes an eligible prior learning assessment except we are putting some restrictions on it. The institution may not include costs for academic transcript evaluations or placement testing, or any assessment that would not yield the academic credit towards an eligible program if the student is successful at that assessment.

So going onto the next slide, let's talk a little bit about these credit hours for Pell eligibility. So, if you remember, what we've discussed when we looked at the differences between current rules and the experiment, separate from including the cost of a prior learning assessment and a student's cost of attendance, under this experiment we're providing some limited circumstances in which the preparation of materials for a prior learning assessment may be associated with the number of credit hours toward a student's Pell Grant enrollment status.

And, remember, it's only the student's Pell Grant enrollment status that's affected under the experiment. So it's the institution's responsibility to determine the number of credit hours that would be associated with preparing a prior learning assessment under the experiment.

However, an institution must still follow the general requirement in our regulations in 34 CFR 600.2 for establishing a credit hour. And what that means is each credit hour that you include under the experiment for this purpose must be associated with three hours of work per week over approximately 15 weeks for one semester hour or trimester hour, or 10 to 12 weeks for one quarter hour of credit, or the equivalent amount of work over a different amount of time. I know that's pretty complicated. And if you have questions, we're certainly interested in answering those.

But the important thing here is you can't diverge from how you would normally calculate a credit hour when you decide how much work is associated with a prior learning assessment. But regardless of how the institution determines the amount of credit hours to associate with preparation for a prior learning assessment, remember that the resulting increase in a student's Pell Grant, again, as I already said, may be provided only as a direct disbursement to a student or be treated as a Title IV credit balance that's provided to the student.

These funds are intended to pay for the students' living expenses. They're not intended to go to the school to pay for the school costs. And remember also that, you know, as I mentioned before, you're adding credit hours to the students' Pell Grant enrollment status, and that may or may not lead to the additional Pell Grant depending on how much you're adding to the student's enrollment and what the student's enrollment was before you added the additional hours.

For example, if the student started out with seven hours and you only added one hour for the work associated with a prior learning assessment, you'd only have eight hours which would still be a half-time status for the student. That would not change the student's Pell award. And remember, again, if it does change the student's Pell award, whatever the increase would be, that would have to go directly to the student.

So let's go onto the next slide here. For the purposes of this experiment, when we say preparation for a prior learning assessment, it does not mean the time taken by a student to study for a test and it also doesn't mean the time spent taking a test.

So if you had a CLEP test or a challenge exam, we're not talking about the time the students spent preparing for those tests. We're really only talking about the time the students spent preparing materials for a more rigorous prior learning assessment like a portfolio review.

Please also note that -- this is the second bullet here -- clock hours cannot be added to a student program in order to account for preparation for a prior learning assessment. And the same thing would apply to a non-term credit hour program. And credit hours cannot be added to a non-term credit hour program to increase the length of a program to drive more aid. The only additional hours towards a student's Pell Grant enrollment status is that only applies to standard or nonstandard-term programs.


So we'll talk really quickly about the waivers that some of which we just described. There are several different waivers that we note here. We modified Section 472 of the HEA to allow for prior learning expenses to be included in the cost of attendance. We also modified the definitions of enrollment status and the definition of a credit hour in order to allow covering enrollment status to be increased for these purposes.

And finally, there are going to be cases - if you're participating in both the direct assessment experiment or if you have a direct assessment program and you also participate in this experiment, we waive the provision for a direct assessment program on providing Title IV funds for prior learning.


All right. So we just - and that's most of the information that we have about the experiment itself and we want to talk a little bit briefly about reporting requirements for this experiment. There's going to be a reporting requirement that schools are going to be required to provide to the department.


Some examples of those requirements might include the numbers of students that are doing prior learning assessment, enrollment status of those students, types of grant and loan assistance received by those students and grade point average and other reflections of academic performance including time to degree or time to completion.

In addition, participating institutions will be required to submit a narrative description and evaluation of their implementation of the experiment. At a minimum, that narrative should include any unforeseen challenges and unexpected benefits to the experiment.

The specific evaluation and the reporting requirements will be finalized prior to the start of each experiment. We're still working on some of those aspects to this work and we'll be working with the institutions as we go to finalize the evaluation requirements. And, with that, I will turn it back over to (Mike) to talk a little bit more about how to start your participation in this experiment.
(Michael Cagle):
Okay. Thank you, (David). Now we're on Slide 13 and we're going to talk a little bit about that invitation that you all received. And, at this point, you should have all received that invitation to participate in this experiment. And, on the next slide, we're going to actually review the invitation and discuss the importance of all the information that we provide here in the invitation.

We're also going to discuss the process to get you started with the prior learning assessment experiment and those would include things like what you should expect and who on the experimental sites team that you can contact if you have questions, and someone that can assist you with any questions that you might have, so we'll give you the name of a person as well.


And we're going to move onto Slide 14. And this should look familiar to you because this is an actual copy of the invitation to participate. And one thing I want you to note on there is that March 1, 2015 deadline. It really is important that you reach out to us by that deadline and provide us with the experiment that you're going to participate in.


And that is important too because we did ask that you would indicate to us the experiment or the experiments that you'd like to participate in. And you do here have the opportunity to choose to participate in an experiment even if your original letter of interest that you've sent to us didn't include an interest in that experiment.

So even if you didn't include it and maybe you just wanted to be in for, perhaps, the competency-based education and now you've decided that you want to add limited direct assessment or prior learning, you're more than welcome to do that on this invitation. You would simply just check the box next to the experiments that you'd like to participate in.

And just as important as that is if you do decide that you don't want to participate at all in any experiment, you need to let us know that as well, and you can do that by simply clicking that "None" box there on the right hand - the bottom right-hand side there.

So that's the copy of the invitation that you received from us. And, again, I'm going to reiterate the fact that it is important that you adhere to that March 1, 2015 deadline because you do need to return the completed form with the proper signatures by that deadline.

And here on Slide 15, we'll talk a little bit more about those signatures. It's important that we do receive the completed invitation form here, the invitation to participate, along with both the financial aid office and the academic official signature.

And you might ask why that's important. Well we did stress that on - Jeff did stress that on Slide 3 because implementing those experiments are going to require coordination between these two offices and we do need really to have both the financial aid administrator and the academic official both signing off on this.

And information sharing is really important because it does have a direct impact on the administration of Title IV aid. So keep that in mind and just remember that you do have that invitation to participate. And we hope that you'll still consider participation in one or more of these epxeriments and get that into us by the March 1 deadline.


All right. Let's move onto Slide 16. And let's talk about that program -- participation agreement. (David) alluded to that a little bit earlier. You're going to receive an amendment to the PPA. And once you receive this amendment, you need to carefully review it because you really need to understand your commitment to participate in this experiment. And you're going to need to obtain the required signatures and return that signed amendment to your PPA - to FSA via a courier service.

Now once you signed that amended PPA, FSA will send you a countersigned amendment to the PPA. FSA will sign off on it and send you the countersigned version. And you need to keep this countersigned amendment on file. And that's really important. Make sure that you have access to that because in case somebody asks you for it or needs to know where it is, it's always important to have that countersigned amendment on file.


Your school cannot begin adjusting the students' cost of attendance or disbursing aid under this experiment until, obviously, you've received the official invitation which all of you have. You accept that invitation -- and we alluded to that on the last slide -- and make sure that you accept the invitation and let us know what experiments you're going to be participating in by that March 1, 2015 deadline.

And then, your school needs to officially sign and return the required amendment to the PPA to us. So that program participation agreement is something that you can look forward after you let us know by March 1 what your intentions are and we'll get those PPAs out shortly thereafter.


All right. Let's move onto Slide 17. Let's talk a little bit about the ESI Web site. We do have in the ESI Web site, and if you haven't been out there yet, it's right there on the top of your screen. It's a useful resource for you. And I hope you really become familiar with this particular Web site and access it as much as possible because it will assist you with implementing your experiment.


Again, the Web address is right there on the top of the slide and I would highly recommend that you save it as a favorite on your desktop because it's something that you can refer to frequently. There are a few documents on this Web site, a couple I wanted to mention today.

One, that you should become familiar with as you get started in participation in the experiments, is one that we call the action plan. And we will be posting action plans to help you with the experiments and implementing them. And they're located on the homepage under what we call the Implementing An Experiment tab. And you can see we have that kind of highlighted with an arrow there.

You can find that particular action plan and we will post those actually in the next several weeks as we develop the process for these experiments. And that's an ever changing process. And as we learn things, and as we get insights from you as well, we will also update those action plans accordingly.


Now also the tab that we - under the tab titled Experiments, you can find a listing of all the participants. And that particular tab will help you in determining other schools that might be participating in the experiments as you are. And it's really simple to get to that particular Web site. All you simply have to do and I'm going to just show you how easy it is to get there.

You would simply go out to the Web site. And I'm going to show you that right now. And here we go. There's the ESI Web site. And you can see all the tabs that I just talked about and it's out here live. You can see we have How to Apply tab, the Implementing Experiment tab, as well as the experiments themselves and the reporting which will be updated as we go along.

But of note is the action plans. I'm going to click on the action plans. There you go. It will bring you to the action plans. Again, I did note that there aren't any action plans for the current experiments out there yet but there will be in the weeks to come.

And then, also, when you click on the list of participants, it will give you a listing of each particular experiment and you can click on that experiment, and it will bring you to a listing of the participants in each of those experiments, so you can refer to that as well. So that's a great Web site. So bookmark that because I think it's something that you will find useful as you implement these experiments on your campus.

And I'm going to go back quickly to the slide presentation and we'll go onto Slide 18. And you can see here on Slide 18 that we have a little bit of a checklist for you here. And we will tak a couple of minutes just to summarize what you need to do to get started with this particular experiment.

First, you need to make sure you return that invitation to participate. And we did say that that is something that you need to have done by the March 1, 2015 deadline. And then you need to make sure that once you get a PPA -- and that's going to be later on, you will get that amended PPA -- you need to sign and return that amended PPA.


And then we also ask that you - once you get - participating in the experiment, that you review periodically the ESI Web site because we'll have those action plans out there and other guidance, questions and answers, et cetera that might help you how to implement the experiment.


You need to be preparing for the reporting and evaluation. And I'll be happy to share much about evaluation with you. We're actually in the process of getting that information finalized. But we did discuss the reporting on Slide 12 and more information about - both the reporting and evaluation will obviously be provided to you as we progress through the experiments. So stay tuned for that. But we gave you some ideas about the reporting, what's going to be happening with the reporting on Slide 12, if you recall that.


All right. With that in mind, we do have contact information, and Anne Tuccillo from our staff is main contact if you have questions. And her information is here on the slide as well as her phone number and e-mail.

Or, at any time, you can always contact our experimentalsites@ed.gov Web address there. We do periodically check that site for questions as well. But you do have a direct person that you can contact if you have questions and go ahead and utilize Anne. She can help get you on the right track. Okay. With that in mind, I'm going to turn it back over to Jeff. And he can initiate the questions.

Jeff Baker:
Thanks very much, (Dave) and (Mike). In a minute I'm going to ask our operator to remind you again how to queue up for questions. But I do want to point out that, you know, we want this conversation to be informative and accurate, and a little bit perhaps back and forth if we need to. We'll do our best to answer the questions.


We have a team of people involved here and may interrupt each other, correct, add some stuff, and so I hope you understand we're really excited about this experiment because it's a limited number of schools that have been selected, you among them, of course, and we want to work collaboratively with all of you. So, operator, could you let us know if we have some people who want to ask a question?
Coordinator:
Yes, sir. Thank you. We will now begin the question-and-answer session. If you would like to ask a question, please press Star and then 1. Please unmute your phone and record your name clearly when prompted. Your name is required to introduce your question. To cancel your request, please press Star and then 2. One moment, please, for the first question. We have one question. One moment, please, while I get the name. We have the first question coming from the line of Ms. (Christina Selfridge). Ma'am, your line is now open.

(Christina Selfridge):
Hello. Thank you very much. I have two questions. I always have more than one and I apologize. My first question is this is limited right now for students for up to three credits' worth of the Pell Grant. Are students able to do this in multiple terms? So, therefore, a student could do, you know, three credits one term, and then get a Pell again in another term doing three credits the same manner.

Jeff Baker:
I'm going to take a shot. This is Jeff. And then, say (Dave) can correct me on this or add to it. What these credits are for - I'll talk to three. One -- or more than three -- is to accommodate the work, the effort that the student had to put in to get prepared for the assessment, maybe put a portfolio together, those kinds of things.


Once they do that and you've assessed them, and you've made a determination that's equivalent of one, two or three credits, you apply that to their enrollment status, and if it changes it, then there might be more Pell Grant money. But that can only happen once for the same effort. (Dave), is that pretty much where we are?

(Dave Musser):
Yes. That's right. And, in general, we would expect that a prior learning assessment like a portfolio review, it would only occur once toward a given academic program. So we intend these three credits to be available only once in a given program.

Jeff Baker:
So is that responsive or, if not, maybe you can give us an example of what you might be thinking of?

(Christina Selfridge):
No. I think that answers our question. So just to clarify, if students were to do that, say they think that they will - because of this IT background that they currently have, they feel that, you know, they're able to do an assessment for a certain number of courses or credit equivalencies and we're going to give three credits for that in one semester. But then, they had another one that they would still like to, the next semester, we would not be able to give the Pell Grant for that subsequent semester.

Jeff Baker:
Not for the same effort on the part of the student. Correct.

(Christina Selfridge):
Right. Because it's the same PLA even though it's - so if a student is doing it for a different level of courses?

Jeff Baker:
No. That's not the determining factor as much as the effort. So if a student did some work, let's say, two weeks before school started, to demonstrate - you know, to put together what he needed to do to demonstrate he has his IT stuff. He went through an assessment. Maybe he was taking a test. Maybe he was presenting some materials. Maybe he had to do some computer programming or, you know, build some app or something. That effort would be done - he would have done that once.


And if you choose to admit - do an evaluation that's worth one, two to three credits, you can apply that. Just the fact that that same effort could result in not only you giving him credit for a particular course he would have to take this fall, but also for something he's going to take next year, he only did the effort once. So he only gets the credits once.

(Christina Selfridge):
Okay. Maybe I'm asking it incorrectly. So I'm going to let one of the other team members explain a little more in depth to this.

Jeff Baker:
Okay.

Woman:
Hi. So if a student is coming in and they've got a background in IT and they're coming in with experience and knowledge and sufficient learning that they expect they're going to earn credits for, for instance, data communications and for Web systems development.

Jeff Baker:
Okay.

Woman:
Are you asking - are you saying - is that considered - can that be considered two separate efforts because there are two different topics there?

(Dave Musser):
So here's - yes. I think I understand the question and let me respond the best I can in the terms that you view. So let's do the whole example. So the student comes in and he takes - and he starts working on preparing a portfolio of his experience to show you that he already knows the content in two separate courses, each worth three credit hours, for example. Okay?


So he does a lot of this work to prepare that portfolio in the fall. The school, you guys, would be evaluating how much work it took him to prepare that portfolio during the fall, and then you would have signed up to three credit hours for that work.


Now, when he completes the portfolio assessment, you determine that he has earned the equivalent of academic credit for those two classes that I mentioned, the three credit hours in one term as that might be associated with one term and three credit hours that might be associated with some other term. But you're not going to receive any Title IV for the credit that the student earned.

Woman:
No. May I start one more time?

(Dave Musser):
Okay. Sure.

Woman:
What if these are really two portfolios?

Jeff Baker:
Right.

(Dave Musser):
Now that's the other situation I wanted to make sure that we discussed.
Woman:
Separate knowledge, separate experience.

Jeff Baker:
As long as - yes. Then I think - I think you're on the right track here. So the student is working very hard to get together the materials for -- and I get exactly what you said -- but let's say for database management, and he puts all that stuff together and includes almost nothing, did almost no work on the Web business. So he worked his tail off and you evaluate if that's worth one, two or three credits. So you're going to give it for the next semester payment period.


Later on, he also wants to get - to prove that he has competencies in the Web design, so he works again real hard in the middle of the night, as these people do, and proves to you that that's worth another one, two or three credits. Yes. That's okay.


But what isn't okay -- we got a little confused; I apologize for that -- is that he did all of this work and that the same work is going to apply to two different courses or two different credentials. That won't do it. That's only one set of work. But I think where you're going is they did different efforts to get to those two places. Is that better?

(Christina Selfridge):
Yes. So, in that case, the student could actually receive two different terms of Pell because of the way in which their portfolios were...

Jeff Baker:
Yes. I get it. Yes. I want to be real frank. You need to be very careful. You all need to be very careful on making this assessment even for one level of effort. When you get in a situation where you did this and you said, "You know, he did all this work. We're going to give him up to three credits for this and he worked real hard that summer," or whatever. And then, you do it again, and maybe - you guys got to be careful about that. And so that's just a little warning.


The other thing is -- and it may have just been a choice of words; if it is I'm not being critical but -- it's not whether he gets Pell or not. It's the enrollment status to be used for the Pell. So the student would have already had to be - meet all the requirements of Pell including having - you know, an undergraduate, etc.etc.etc.


It's just that a situation where he might be enrolled in only nine credits for the fall but you want to give him - you've determined it's okay to give him three additional credits of work only for the enrollment status which means he gets the full-time field rather than the three-quarter-time field. Okay. Just a little clarity there.

(Christina Selfridge):
Thank you. And I appreciate that clarification. In your discussion, you've indicated the determination of the number of credits that would be added to the enrollment upon submission of the work. So if you're doing upon submission of the work rather than when the students are actually preparing all the materials, how is that helping them with the cost of attendance for that particular term?

Jeff Baker:
Well it might be before the term starts. It might be during the term. But - well let's not confuse the two things. Adding some dollar amount to the cost of attendance which is the first part of that is was he assessed by somebody to take a test or to have a portfolio evaluated with some money? You can't put it in the cost of attendance until he's responsible for that much money.


The effort - the second part of the experiment to allow you to add up to three credits is the work that he performed either just prior to the reasonable time prior to the payment period or even during the payment period. So our student who only was enrolled with nine credits, one of the reasons there might be is because he's working his tail off to get this portfolio ready. And once you make a determination that that's worth three credits, then you could increase his enrollment from nine to 12.

(Dave Musser):
Yes. And I want to be clear here that you don't have to wait for the student to complete the assessment in this case than actually turn in the work. As long as you've confirmed that the student is actively working on this and you can come up with a reasonable way of assessing how much work is involved, then you can include those hours in the student's Pell enrollment status early on.

Jeff Baker:
And just to finish up on the Pell, you make sure that you've picked up everything in the experiment that we stated in the Federal Register notice and hearing on (Dave)'s comment is that, remember, any extra money, like in my example, the increased Pell Grant, because you're now awarding him as a full-time student, has to go to the student directly.


It doesn't go to the institution even if there are unpaid institutional charges. And the reason for that is because we're saying that while the student is doing this work, they need some support, limited as it is, for indirect costs for, you know, living expenses. Let's move onto another question, please?

(Christina Selfridge):
Thank you. I did have one more question. So, on Slide 8, you indicate eligible assessment, seeing challenge exams. Can you talk about how that would relate to the competency - the limited direct assessment program in the prior webinar? So if you're testing a student out to determine where they fall as far as what competencies they still need to obtain, whether or not that could affect the overall enrollment of the student.

Jeff Baker:
Well I think what you're describing -- and, of course, we'll learn more as we go through this experiment -- is that you're not charging for that. That's a part of being in a direct assessment or a competency-based program. The student is evaluated either at the beginning so they don't have to take a competency or you check it off as if it's met or after she has been involved in a while. She says I'm ready to be evaluated for this competency. You don't charge for that. You might have charged for the work for the competency but there's no extra cost to the student to prepare to prove to you that she's met this competency.

(Christina Selfridge):
Thanks. I appreciate that. Thank you.

Jeff Baker:
Okay. Operator, do we have another question?

Coordinator:
Yes, sir. Thank you. The next question comes from (Camille). Ma'am, your line is now open.

(Camille):
Hi. I guess we just need some clarification here. If a student does some work in the summer, then we want to - we assess him. They have credit. What we normally do is we would charge him 50% of that course fee. Is that 50% of the course fee? Is that what we'd include in their cost of attendance?

Jeff Baker:
Let me clarify so we get it right. This will be an example where, even without these experiments, a student attempts to prove and does prove that they really don't have to sit in the class to take X course, they've proved it, so you're going to give them three credits or whatever number of credits for that course. But you're going to charge him half of what it would have been had he enrolled in it.

(Camille):
Correct.

Jeff Baker:
Okay. That's different. That you can do. That's up to the institutional policy. But that - the way I laid it out, I might have missed something here. There was no extra cost for the student to be evaluated for this. So they wouldn't be involved and there was no extra work.


Now you could have a situation that you described where there was, getting a portfolio together, which is why you decided he didn't have to take this course and he had to pay for some work for that, then that could go in the cost of attendance, in addition to the half charges you're giving.


And the last part of it, it could be that you make an assessment by putting the stuff all together, it took a sufficient amount of time that you want to give him up to the three credits.

Man:
Okay. What - hi. What we're really asking about is that it says that the cost of attendance can increase costs. Reasonable costs are incurred by the student for assessment - for the assessment of prior learning. The 50% fee is the assessment fee, basically, for a fee charging that.


And that's not part of the second part where it's not the preparation of this. That's actually the fee where the faculty and the administrations review, and assess, and award the credit. So if we have that fee, the question we have is do we just use that as part of their Pell Grant award, with just part of (unintelligible) cost of attendance, just put it in there instead of just actually calculating per credit hour?

Jeff Baker:
And do you charge that now for all students who, you know, want to attempt to do this and (unintelligible) successfully?

Man:
Yes. That's standard policy within the college. Yes.

Jeff Baker:
And you're not - are you including that cost in the cost of attendance?

(Camille):
No. Not currently. We're not.

Jeff Baker:
That's the right answer, right now.

(Camille):
I passed. Yes.

Jeff Baker:
There you go.

Man:
But from the sound of it, that's the kind of thing that you could include as a reasonable cost for the assessment itself.

(Camille):
Right. And that's what we're asking. So I could add maybe -- I don't know -- $500 onto their cost of attendance or whatever that it would be.

Jeff Baker:
Well we use the word reasonable, so. We'd be reasonable, so.

(Camille):
Right. And then, I would have - would I have a separate cost of attendance for this experiment?

Jeff Baker:
For the students?

(Camille):
Right. For the students. Right.

Man:
There's a category. It's called credit for prior learning or prior learning and stuff.

Jeff Baker:
Yes. You can - yes. You'd have to figure it out yourself how you want it to put it into your records. We haven't said - I mean you need to document it.

(Camille):
Right.

Jeff Baker:
Whether you actually have in your computer system or even in the student's file an extra X hundred dollars for this or you're able to document later if your computer system might just have these five or six categories that we all have for cost of attendance...

(Camille):
Exactly.

Jeff Baker:
You could just put it in there but just have the documentation of why, for this student, it's not a thousand-dollars tuition, it's $1200?

(Camille):
Okay. Thank you very much.

Jeff Baker:
You're welcome.

Coordinator:
Thank you. The next question comes from the line of Ms. (Stephanie Melvin). Ma'am, your line is now open.

(Stephanie Melvin):
Hi. Thank you. Good afternoon. I think the bulk of my question was answered with the first two callers. But in terms of the reasonable costs for a portfolio preparation, that includes the time spent preparing for it. But, in addition, it could include a workshop or course fee to prepare that, as well as the actual cost for the assessment. Correct?

Jeff Baker:
Well let me take a shot here. It's the cost of the assessment. The costs related to getting ready for the assessment are not to be added to the cost of attendance. What you would - that's handled, if appropriate, by the possible increase of the enrollment status. But we've got to be careful of that. We don't have a situation where students are spending money getting ready for an assessment. It's the assessment. What's being charged for this assessment? Is that worth it?


Otherwise, if we don't put that kind of restriction on it, we've got the possibility -- and I'm not saying any of you, you know, we're all new into this area -- all kinds of course work that people take for private companies or any place else, you know, preparing for the CLEP test or preparing for this, that that gets included. We're not talking about that.


Using the CLEP test as an example, it's not taking, of course, to prepare for it, it's how much did it cost you to take the test and have the results sent to the school? And sometimes that's a couple of hundred bucks, I think, or maybe more. So is that okay? Does that help?

(Stephanie Melvin):
We, as an institution, offer a portfolio development course, then you're saying that cost cannot be included.

Jeff Baker:
I think this is one we might want to learn more about it. And I'll ask quickly and then we can follow up. You can send your question then we can follow up with you.


But if that course, whatever you're charging for that course, if at the end of that course, and without any additional charges, the assessment is made as to whether this kid has shown that he - you know, you can give him some credit - then we might have to talk about how we prorate those costs.


So we're not paying for preparing for it but we're paying for the actual assessment. But this is at least new to me. So we'll have to think it through a little bit. If you don't mind...

(Stephanie Melvin):
Okay. I'll follow up with you all. 

Jeff Baker:
Thank you. Yes. That would be a good one. And, by the way, we'll let - when we get these one-off questions, unless they're very specific, we'll get them out on the Web site so everybody here gets to see the question and our responses.

(Stephanie Melvin):
That's a great idea. And then my second question is more broad in terms of how aid is awarded for any of the experiments. If a student is, say, transfers from a community college and pursues a baccalaureate degree, how does the aid come out of the bucket, if you will?


So what - the aid they're awarded, you know, when they get their associates degree, how is that counted in the bucket if they didn't pursue a baccalaureate based on the experiment? So is it like an equivalent of two full-time semesters or how?

Jeff Baker:
No. I mean maybe we're not getting the question. It would be like everybody else. If you've got a - if a student got a half, you know, 50% of the scheduled Pell Grant award, under one of these - under these experiments, and then transferred to another school and only have 50% remaining. If they received all of their annual loan limit, then there's no more loan available until the 30 weeks have passed. Maybe I'm missing...

(Dave Musser):
And I would just add, as Jeff said, so all of the Title IV rules, that would normally apply, except for the ones that we outlined specifically in this webinar, and whatever is in your PPA, and then they are the rules you still have to follow, so.

Jeff Baker:
And maybe - and then I'm going to let you talk. I apologize. Maybe the question is or could be this. If a student gets additional Pell because of this - your assessment that they were working hard to get this - your assessment, that they were getting the assessment, does that extra Pell count against maximum Pell and the 600%? The answer is yes.


So if a student gets more loan than the otherwise we've got because the cost of attendance went up by a few hundred bucks and, therefore, you can get more sub or unsub loans, does that count against annual and aggregate loan limits? Yes. Doesn't it?

(Stephanie Melvin):
Is it? Thank you.

Jeff Baker:
Yes. I mean this is no pretty money. Yes. That's what happens. Because we are not allowed to waive annual and aggregate loan limits or the Pell Grant rules about, you know, 100% scheduled award or 600% total.

(Stephanie Melvin):
Thank you.

Jeff Baker:
Next question?

Coordinator:
Thank you. We have the next question coming from Mr. (William Paynes). Your line is now open.

(William Paynes):
Good afternoon. My question is within the context of a combined experiment between the PLA experiment and the competency-based education experiment, specifically that the CBE experiment requires aid to be disbursed under the non-term provisions of the regulations? So could you describe how you would expect the provision of including up to three credits in a student's Pell Grant enrollment status would have any impact in a non-term context?

Jeff Baker:
Yes. It's a good point. Well it doesn't because - and I don't know that everyone is aware of this. You are apparently - and that's great. In a non-term setting, all students are full-time. It's just the - it's the timing of the disbursement.


So it, in a way, is no different - well it's different but you have the same result if the student is already enrolled full-time - at a regular credit hour program is enrolled for 12 credits for the fall semester and still does this work preparing for the assessment. You know, adding three credits to 12 isn't going to get you any more money, so it's similar to that.

(Dave Musser):
That's right. Whereas the waiver that allows you to add the cost of an assessment to a student's cost of attendance would still apply to a non-term program. The other waiver in which you would add Pell Grant enrollment status would not apply to a non-term credit hour or a clock hour program.

(William Paynes):
Thank you for confirming.

Jeff Baker:
The next question?

Coordinator:
Thank you. The next question comes from the line of Ms. (Rachel Hyman). Ma'am, your line is now open.

(Rachel Hyman):
Thank you. You may have answered our question. But at our institution we have two forms of prior learning assessment. One is portfolio-based. The other which is what my question is about is testing when students have prior learning of languages.


Now we send our students to a neighboring institution that has a large language testing center. They pay that institution directly. And that institution then sends us transcripts of how many credits that student should receive. Can we add that cost which is, you know, $300 or up to 12 credits or $400 for up to 16 onto the student's cost of attendance?

Jeff Baker:
Yes. That actually is a very good example. That's exactly what this experiment is about. In fact, because, in many cases, it's not the institution; it's, in your case, another institution. The organization that does the CLEP test or other people that help evaluate artistic or create portfolios are absolutely - that's exactly what this experiment is about.


And (David) did mention it but just for the whole group, you can add these costs even if it turns out of the assessment, even if it turns out that you're not going to accept any credit or instead, a little more bluntly, that the student failed the assessment.


By using your example a little bit, you send this kid off to the other school. He had to pay two to 300 bucks. They just can't get this language stuff. And you get a notice back that, no, he doesn't have the competency, the expertise for you to waive it. You still could increase the cost of attendance by that charge, even though he's still going to have to take French 1 at your place.

(Rachel Hyman):
Great. Thank you very much.

Jeff Baker:
Okay.

Coordinator:
The next question comes from the line of Ms. (Christina Selfridge). Ma'am, your line is now open.

(Christina Selfridge):
Sorry if we're doing this to you. My question has to do with satisfactory academic progress and whether or not the successful completion of the increased enrollment credits would count toward that or if it would just be ignored for SAP purposes?

Jeff Baker:
Yes. I want to be frank here. If as a result of the assessment you award students credit, then that's just like any - that's like he sat in class all term or whatever. Those are credits and they move - hopefully help the students move towards completion of that. But when you're adding three credits to a Pell Grant enrollment status, all that is, is the Pell Grant calculation, and that those credits, they're really not real credits.


They're just - we could have changed it and said, "Maybe we should we think about it this way." That you can determine that there was enough work that would move the person from less than half-time to half-time, or from half-time to three-quarter-time, or from three-quarter-time to full-time, so those credits. That enrollment status change has nothing to do with what you're academically awarding.


Now it may turn out that they're coincident, that this work that you determined was equivalent of three credits. So you wanted to give him - that was three credits for a Pell Grant enrollment status. And he was successful and that gave him three credits on his academic transcript. But those are two different things that are just (unintelligible) example, they just ended up at being three credits each.

(Christina Selfridge):
Thank you.

Jeff Baker:
That's a good question. We need to make sure we follow up with that, that this is a different - you're not assigning credits - academic credits. You're just using it for the financial aid calculation.

Coordinator:
At this time we have no further questions on queue. Once again, if you would like to ask a question, please press Star and then 1 and record your name clearly when prompted.

Jeff Baker:
So I'm going to just wrap this up, but if anybody does have a question, do the thing with the operator. He'll bring you back just before we end up. But I do want to - and I want to thank everybody for joining us for this hour or so. Some of you were on the earlier one. We appreciate that. Some of you will be on the call tomorrow. It's a different registration so make sure you get that all right. It's a little bit - the one tomorrow is an hour and a half. There's a little more substance that we're going to share with you.


And then because of this, we see this as a collegial activity, as (Mike) mentioned, you can go to the Web site and see the other schools that have, at least at this point, indicated they want to be in the experiment. You feel free to contact them, each other, and then use the ability to get to us either through calls, e-mail or experimentalsites.ed.gov.


And don't be surprised if we will continue to reach out either in more webinars, phone calls, some kind of other using technology or maybe we'll run into you somewhere and we'll talk about this stuff. We want us to be very successful and we want to get the input from all of you folks. While I did that, operator, did any questions come in?

Coordinator:
Yes, sir. We have one question. And, please, give me one moment. I got an answer. The next question comes from the line of Ms. (Iris Weston). Ma'am, your line is now open.

(Iris Weston):
Hi. This is a follow-up question to the last one about SAP, about satisfactory academic progress. My question is if the student does the work, we assess that it's legitimate work to be covered under the Pell credits, and we've increased the cost of attendance. But in the end we assess that the portfolio does not merit earning any credit or awarding any credit to the student.


Are we required to document this in a way that shows that the student attempted credit and then shows that the student was unable to, so that it will affect - so it does affect the student's academic progress calculations?

Jeff Baker:
Let me try a little bit. There was a lot there and I want to clarify a couple of things. And maybe it's just because you're, at the end of the day, you're asking a question.


The adding dollars to the cost of attendance is totally - is separate from determining that there was some work that needed to be done for the student to take the assessment and you're going to give him the extra credits for the purposes of Pell Grant.


And then the third thing is whether you actually give the student academic credit on his academic record. Those are related, of course, but they're somewhat separate. The last part kind of caught me just a little bit.

(Iris Weston):
I guess my question is - is there any condition in which we need to document that, for example, a portfolio was submitted but the work was not assessed sufficient for credit?

(Dave Musser):
You need to be able to document that the student worked to prepare the portfolio if you provided the credit hours for the student Pell (unintelligible), even if the student didn't complete or is successful at the actual assessment.

Jeff Baker:
Yes. And a couple of quick things, and then - one is, when we say document, I mean we're going to be - this is an experiment and we're doing this collaboratively. So, you know, it may not be more than - you documented the conversation you have with the student of what he's going to do or did do. So you don't need to get, you know, (unintelligible) of time clock or anything.


But, in addition to that - so that justifies you giving the credit in enrollment status. But in terms of the evaluation of this program, of this experiment, and reporting, it is very likely that we will ask you about the students and how many - you know, tell me either by name, maybe, or how many did you give extra - put money into the cost of attendance and/or (unintelligible).


And what was the result? Did they complete the assessment? Did they complete the assessment and your academics accepted it and it actually resulted in three credits or eight credits, or whatever? We're going to want that information to evaluate this experiment.

(Iris Weston):
Great. Thank you.

Jeff Baker:
Yes. When it's up, keep track of everything. All right. Do we have another one, operator?

Coordinator:
Yes, sir. We have one question coming from the line of a participant who was not able to record her name. (Unintelligible).

(Tracy Richards):
Hi. This is (Tracy Richards). I didn't unmute my phone when I said my name before. We were just curious about when this would start. Would this take effect in the fall of '15?

Jeff Baker:
This can be whenever. You've got to get through, as (Mike) explained. Okay. So you've been invited for this webinar. By March 1, you would have to let us know which ones you're going to participate in. We will work with our case teams, our regional officers to get you the program participation agreement amendments that (Mike) mentioned.


There's a process to do that. It, unfortunately, sometimes take a little more time than we would like. You're going to have to execute that at your campus - at your school that may or may not take a lot of time or a little bit of time. Once you submit that back to us, then it's up to you as when you can get these things going.


It may be that you need to make some software changes or at least be able to do these things offline for the probably limited number of students. We'd like, of course, the sooner the better. But we also understand it's already, you know, February, and there's some packaging of things going on. We'd love to see most of you doing this, if not this summer but by next fall, beginning of the '15 or '16 year.

(Tracy Richards):
Okay. Great. Thank you.

Jeff Baker:
That's a long way of saying we don't have a - everybody wait. You have to wait until this day. We'll give you the ready-set-go. You're a ready-set-go once we provide - once the program participation agreement is finalized.

(Tracy Richards):
Okay. Great. Thank you.

Jeff Baker:
You're welcome. I think we need to wrap it up. I don't know if there's another one or not but it's past our time. I want to thank you all again and we're looking forward to all of you sending in your agreements to participate and then following up with your PPAs and other work that we're going to do with you. And you should also do with each other and communicate with each other. Thanks very much.

Coordinator:
Thank you. That concludes today's conference. Thank you all for participating. You may now disconnect.

END
