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Coordinator:
Welcome and thank you for standing by. At this time all participants will be in a listen-only mode until the question and answer session of today’s conference. At that time to ask a question press star one and record your name at the prompt. 

This call is being recorded and if you have any objections you may disconnect at this time. I would now like to turn the call over to Mr. (Michael Cagle). Sir? You may begin.

(Michael Cagle):
Thank you very much (Eliza). And, we wanted to welcome you on behalf of the Department of Education Experimental Sites Initiative we’d like to welcome you to the Competency-Based Education or the CBE Webinar that we are pleased to offer today.


And, I first want to say good morning to you or good afternoon depending upon where you are in what part of the country. And, a couple of things I want to go over before we actually get into the fun part of the presentation. We want to make sure that you did receive a copy of the PowerPoint for the session that we sent to you this morning; actually it came from me.


And, if you did not receive it, no reason to be worried about that because you can easily follow along, or you can actually download it from here in the classroom. And, if you look on the top right hand corner of your screen, you’ll actually see an icon that looks kind of like three pieces of paper there, and it’s right to the left of the feedback button.


You can click on that and it will have the presentation there and you can click the download button and it will allow you to download it. But even if you don’t have it, you can always follow along. We’ll make it easy for you to see the screen here. We do realize that the information shared today is going to result in probably a lot of questions.


And, in the past the Webinars, if you’ve actually attended a Microsoft live meeting Webinar before, you might be familiar with how the MLM classroom works, and there is a way to ask questions in here. However, we are asking that you do not use that feature. We are not going to be monitoring the Q&As here is the classroom, so please don’t use the Q&A feature.


At the very end of the call the Operator will provide instructions for you to ask your question live to our staff here. And so, we want to make sure that you can cooperate with us in that particular aspect because it’s going to make the call a lot easier for us. All right. So, the Operator is going to like I said open the phone lines at the end, and you’ll have the opportunity to ask your questions live at that time.


So, with that in mind, I also wanted to mention the fact that we have both (Craig Munier) and (David Musser) as our presenters today. And, we have a few other ESI staff members on hand, (Holly Langer-Evans), (David Rhodes), (Anne Tuccillo), and several of our other staff members. And so, we’re happy to provide this presentation to you today.


And, I’m going to turn it over now to (Craig Munier), so (Craig) it’s all yours.

(Craig Munier):
Great. Thank you (Michael) and good day. I just want to go over the agenda for today’s Webinar. First, we’re going to discuss the competency-based education experiment itself, including an overview of the waivers and the modifications that are part of the experiment. We’ll also provide some details about how Federal Student Aid disbursement will work in this experiment.


We will discuss the program participation agreement process, as well as the different sets of waivers that are available under both the July 31, 2014 Federal Register Notice, as well as the latest Federal Register Notice that was published today. Then, we’ll describe some of the reporting and evaluation requirements for the experiment to let you know some of the things that we anticipate schools will be required to report to the department regarding the students participating in their programs.


As outlined in the introduction of the competency-based education guide, implementing the experiments will require coordination amongst various offices on your campus. Although schools are exempt from certain parts of the regulation, you are required to adhere to all other types of core requirements. Institutions should be participating in the experimental sites initiative as a collaborative effort.


One that will mean working with other offices at your institution such as the financial aid office, business office, faculty, registrar, admissions, communications, and the President’s office. You may have other offices on your campus that you will want to work with. Other groups you may partner with will be your accrediting agency, vendors, state agencies, and other policy stakeholders.


You can see the administrative capability regulation on the screen. That is the regulation that requires institutions, not just financial aid staff, to craft policies that are compliant with federal laws and regulations. These experiments are no exception. It is vitally important that you develop and carefully document your policies and procedures related to this experiment.

You want to ensure that you are in compliance with both federal and institutional policies. Remember, administering federal student aid is an institutional responsibility. If you are not financial aid staff, remember that talking with the financial aid office can assist with the application and approval process for the experiment. They are well versed on these federal regulations.


And now I’d like to turn it over to (David) and to continue on with the Webinar. (David)?

(David):
All right. Thank you so much (Craig). I’d like to start our discussion today with the Department of Education’s objective for the experiment. For this experiment we hope to learn how new methods of disbursing federal student aid can support self-paced competency-based education programs and benefit student enrolled in those programs.

In order to learn more about how schools will implement these new methods and their effects on students, we’ve put in place a number of new rules about how schools will disburse aid in this experiment. So, even though we’re providing a number of regulatory and statutory waivers, we’re replacing them with other requirements.


You’ll have some flexibility with how you implement these new rules, but you’ll need to follow the modified rules in order to continue participating in the experiment. So, remember that participation in this experiment will mean following the waivers set out in your program participation agreement, not necessarily the ones that you may have described in the proposal for the department.

So, hopefully by now you’ve had an opportunity to review the competency- based education experiment reference guide. We’ve developed this guide to help you with the implementation of the experiment. The guide currently consists of four chapters. They are, an introduction, and then chapter one introduction to CBE; chapter two getting started in the CBE experiment; chapter three modified rules and regulations; and chapter four reporting and evaluations.

This guide is located on the experimental sites initiative Web site under the guidance section at https://experimentalsites.ed.gov/exp/guidance.html.  The guide includes general information about competency-based education, and information about getting started in the experiment that is the same regardless of which set of waivers that institution chooses.


And, as (Craig) just noted, we published the federal register notice today that provides additional set of waivers that go beyond what we provided in the July 31, 2014 notice one year ago. We’re going to update the guidance as soon as possible to provide more detailed information about the new two sets of waivers. But, we’re going to discuss those as well in great detail in this presentation.

So, before we get into the details of the waivers and modifications in this experiment, I think it’s a good idea to talk for a moment about what competency-based education is more generally and how it differs from traditional college coursework. The information on this slide and the next slide is outlined in section one of the competency-based education guide.

So, there are many definitions for competency-based education and there is not currently a federal definition for any of those educational methods. However, in general, a competency-based education program is one that organizes content according to what a student knows and can do, which is often referred to as a competency.

Because competency-based education focuses on whether students have mastered these competencies, there’s a focus on learning outcomes rather than time spent in the classroom. So, please note and this is important, this experiment does not prescribe what a competency-based education program is, or how it must be provided. We leave that entirely up to the institutions and their accrediting agencies.


So, we also want to draw some distinctions between competency-based programs and traditional post-secondary programs in order to set up the context for the waivers and modifications that we’re providing in this experiment. Traditional post-secondary programs are structured around specific timeframes.

For example, most programs use involve classes with specific start and end dates. And, many institutions use academic terms that all courses must fit into. Competency-based education programs are different. CBE programs are organized around competencies rather than structured courses and are often designed to allow students to learn at their own pace with access to an institution’s faculty and academic resources along the way.

In many competency-based programs once a student can show that he or she has mastered the material for one competency, the student can immediately move onto the next competency or set of competencies. Many competency-based programs, therefore, don’t have classes with defined start and end dates. And, the pace at which students complete their programs may differ substantially among students.


So, now that we’ve discussed a little bit about what competency-based education is generally, let’s turn to the basic requirements for an institution to participate in the competency-based education experiment. To participate in this experiment an institution must offer at least one competency-based education program that has been approved or recognized as a competency-based education program by its accrediting agency.

The institution’s program may offer a combination of traditional coursework and competency-based coursework. But, in order to participate in the experiment, the program must offer at least one full academic year of solely competency-based education coursework.

So, now that you have the basic information, basic requirements about what you need to participate, let’s take a few minutes and talk about the program participation agreement process, which is discussed in section two of the CBE guide. FSA sends to school a counter-signed amendment to the program participation agreement once we’ve approved you for participation in the experiment.

The school must keep this counter-signed amendment on file. Your school cannot begin disbursing aid under the experiment until number one the school receives the official invitation from FSA; number two the school accepts the invitation; number three a school official signs and returns the required amendment to the PPA; number four CBE programs are approved and recognized as CBE programs by the institution’s accrediting agency.

And finally, number five those CBE programs that the institution intends to include in the experiment are eligible and reported to the department on the E-App, and we’ll explain that process in just a moment. Because we’re expanding the competency-based education experiment, we will now have three different PPA amendments corresponding to the three different sets of waivers that we’re offering.

Currently, participating institutions that are interested in participating under the Satisfactory Academic Progress only or subscription periods sets of waivers, should let the experimental sites team know as soon as possible, and should not sign the PPA amendments that may have been sent to them. Those PPA amendments reflect the waivers for what we now call the split disbursement model, or the one that we sent out originally in the July 31, 2014 notice.

We will send new PPA amendments to the institutions interested in the new two sets of waivers as soon as those new PPA amendments have been cleared by the department. So, if an institution is interested in participating in the original version of the experiment, as I mentioned now called split disbursement, it may go ahead and sign and return the current PPA amendment as soon as it chooses. And then begin participating as soon as it reports its programs to the department.

Slides nine through 14 provide more information about getting started in the competency-based experiment. And we also describe more about this process in section two of the competency-based education guide. So this is the E-App process, programs the institution wishes to include in the competency-based education experiment must be reported on the application for approval to participate in the federal financial aid program, in what’s commonly known as the E-App.

When your competency-based education program has been improved or designated as a CBE program by your accrediting agency, you must update your E-App with all of the CBE programs that you intend to include in the experiment. You must add those programs in section E of the E-App. Be sure to include the letters CBE in the title of the program.

And, you can see that here on the slide. It’s a dash. It’s a hyphen, then a space, and then CBE. And make sure that’s in the title of the program on the E-App. It is important to note too that at least one academic year of the program must be offered solely through a competency-based education. And we are asking schools to certify that the program meets this requirement and to do so using section K, question 69 on the E-App.


You must also indicate using section K, question 69 if the program is offered in clock or credit hours, or using direct assessment. And, remember that section K, question 69 is the open answer field and you can enter anything that you’d like in that field. We’re asking you to enter that specific information for us so that we know a little bit more about your program.

All right. So, let’s talk a moment about the kinds of documentation that you’ll need to include once you submit your programs to the department to participate in the experiment. Depending on the type of competency-based education program that an institution offers, there are different requirements for accrediting agency documentation.


If an institution’s competency-based education program is offered solely using clock or credit hours, or if it’s offered using less than 50 percent direct assessment, we only require three things; number one documentation that the institution’s accrediting agency’s evaluation and approval of the institution’s general approach to these competency-based education. So, that’s not the same thing as a program approval.


And this might have occurred during a substantive change review or a re-accreditation. So, we’re looking for the accrediting agency’s evaluation and approval of your general approach to CBE, not necessarily a specific program. Number two, recognition of each of the programs that you wish to include in the experiment as CBE programs. And number three, documentation that the programs are included generally in the institution’s accreditation.

On the other hand, if an institution offers the competency-based education program and 50 percent or more of the program is offered using direct assessment, we’re going to need to see documentation of an accrediting agency’s specific evaluation and approval of that program, and the institution’s claim for clock or credit hour equivalency in that program. So, it’s a more stringent process if you have a program that’s offered using 50 percent or more direct assessment.


All right. So, this slide summarizes the application process for the competency-based education experiment. And, we’ve divided the process into four steps. So, as we mentioned the first step of the process is that FSA will send the institution an amended program participation agreement. The institution needs to sign this amended PPA and return it to the department. The PPA will then be counter-signed and returned to the institution.

The second step of the process requires that participating institutions receive accrediting agency recognition or approval for their program. And, depending on the circumstances you may also need state approval. And, it’s important to note that this step can take time so you’re encouraged to get your accrediting agency approvals as soon as possible and as early as possible in the process.


Step three of this process outlines the process for reporting competency-based education programs to FSA. You have to report your competency-based education programs that you wish to include in the experiment on the E-App. And, you must include the proper accrediting agency and state approval documentation and submit this documentation along with your update to the E-App. And, most of you are familiar with how that process works. You’ll send paper copies of that information to the department.

Finally, in step four of the process we’ll review the information that you’ve submitted. And, we’ll notify you when your competency-based education programs are approved. Once you’ve received notification from Federal Student Aid that you’re approved to offer these programs, you can begin offering Title IV aid under the experiment.


This slide highlights a couple of policies and procedures that participating schools must develop and implement. And so, all schools in the experiment have to have these policies and procedures, so it’s important for us just to take just a moment to talk about them. The competency-based education guide also includes these policies and procedures and a template for your school to develop each of the required procedures for successfully implementing the competency-based education experiment.

So, the first topic is institution eligibility, and it’s important that participating institutions develop procedures to ensure that any competency-based education program offered under the experiment has been evaluated and is recognized or approved as a competency-based education program by your accrediting agency as we just mentioned.

You also need to have procedures to ensure that your approach to competency-based education has been evaluated and approved by the accrediting agency, including as again we mentioned before, any substantive change requirement. The second topic covers the definition of academic year, which you must have for every competency-based program. Your institution defines its academic year for each program that’s included in the experiment.


And, you have to ensure that your policy establishes the clock or credit hours or the equivalent for each of the program’s required competencies. So, the next topic they need to address is a little bit broad, but these are three important items: weeks of instruction, educational activities, and what we call regular and substantive interaction.

The institution’s policies must ensure that a week of instruction is any seven-day period in which the institution makes available to students enrolled in the program, the instructional materials and faculty support necessary to enable the student to engage in an educational activity. So, that’s important because you have to ensure that students have access to the requisite resources in order to continue through the program.

The institution must also have a process that ensures that there is regular and substantive interaction between students and instructors, and this needs to be built into the design of the program. Finally, the institution must include a process that does not allow Title IV aid to be paid for academic credits resulting from the substance of prior learning or the learning was not based on instruction provided during the payment period.

And, it’s very important we can never allow Title IV aid to be paid on the basis only of prior learning. It always needs to be based, at least in some part, on instruction by the institution. All right. So, now I want to talk a little bit about the very recent expansion to the competency-based education experiments. So, today November 18, 2015 we published a new Federal Register Notice that expands the experiment.

The expansion provides two new sets of waivers in addition to what was provided in the original notice. There are now three options for participating in the competency-based education experiment. As I mentioned before, the original set of waivers was described in our July 31, 2014 notice. And, is now referred to as split disbursement.

But, in addition to that, we’ve added two new options, satisfactory progress only, and subscription period disbursements. So, there are now three distinct options for participating in the experiment. So with that, let’s jump in and talk about the first set of waivers, split disbursement, which is the set of waivers that you’ve already heard a great deal about. And, which was also discussed in great detail in section three of the competency-based education guide.

The split disbursement set of waivers allows an institution to disburse Title IV aid for direct cost as soon as the student completes a required number of competencies and aid for indirect costs at regular intervals related to the completion of a certain number of weeks of instruction. The waivers available in this experiment, including the modified disbursement method, are only available to the part of the program offered through the competency-based education, so that’s an important point.

For this set of waivers, you’re only allowed to use the waivers when the program is being offered to you through competency-based education. That’s a little different from the subscription period model, which I’ll describe in a minute.

As with disbursements, the normal rules for return of Title IV and satisfactory process will apply to any payment period, will not apply to any period when a student is only engaged in traditional coursework. And again, that’s only for the split disbursement set of waivers.

So, let’s talk over a moment about the statutory and regulatory waivers in this set of waivers. Split disbursement changes the definition of a payment period in a non-term program, replacing it with a modified definition that we’re going to talk a little bit more about in the moment.


It also modifies the calculation of a Pell Grant under Formula Four, which is used for non-term programs, to allow the calculation of Pell Grants to align with the modified disbursement method. And, this regulation also governs the treatment of the Iraq/Afghanistan Service Grant.

Annual loan limits for direct loans are modified as well. Under the current rule, the student in a non-term program may receive a new annual loan limit only when he or she completes both the hours and the weeks in the academic year. Under the split disbursement set of waivers, a new annual loan limit can immediately begin upon a student’s completion of the weeks in the academic year even if the student has not completed the required credit or clock hours or their equivalent.


This set of waivers also modified its rule for disbursement timing for the Campus-Based and Teach programs to be consistent with the Experimental Disbursement method. As we’ll describe a little bit later, this experiment waives return of Title IV requirement entirely while students are working on competency-based education coursework, and also modifies the requirements for the evaluation of the student’s set of academic progress.

So, this slide discusses the two types of costs that are important in this experiment. Under the split disbursement set of waivers, when we refer to direct cost we mean tuition, fees, books, and supplies. Please note, there won’t be any restrictions on how you charge tuition or fees, but institutions should carefully consider how their systems for charging students will work under the experiment.

And, indirect costs or all other costs, room and board, transportation, miscellaneous expenses, and all other expenses that can be included in the student’s cost of attendance under the current rules. So, there are some important details about how an institution would package Title IV aid under the split disbursement set of waivers.

There are actually four steps to packaging Title IV aid when using split disbursement. The first step is to package the aid and determine the award amount using all of your normal rules, using the student’s full cost of attendance, any estimated financial assistance that’s available, and the student’s COA for the academic year.

You would then provide the student with the opportunity to determine how much to borrow and then move to step two. In step two you identify the direct and indirect cost components of the cost of attendance, as we described a few moments ago, and then you move onto step three. In step three, you determine the amount of aid attributable to direct cost using the most advantageous forms of aid, so that’s grants and subsidized loans.

First, if the student’s direct costs are greater than all of the student’s Title IV aid for which the student is eligible, stop! That student has been fully packaged. However, if the student’s Title IV awards are greater than the student’s direct costs, you would move to step four. And, in step four you’d attribute any remaining Title IV aid to indirect costs.

So, the most significant modifications to the federal student aid rules and split disbursements are related to, and you guessed it, disbursements. Under the current rule Title IV aid is disbursed for a specified period or calendar time. In non-term programs students can receive half of their aid for an academic year at the beginning of the year, and the second half when they’ve completed 50 percent of both the hours and the weeks in the academic year.

However, because competency-based programs are generally self-paced, we recognize that disbursing for a specified timeframe does not actually account for how a student moves through these programs. Therefore, under split disbursement, we’ve changed the rules for disbursing Title IV aid to separate disbursements for tuition and disbursements for living expenses in order to account for the different ways in which these costs accrue.

Under split disbursement Title IV aid intended to pay for direct costs can be paid each time a student has demonstrated a mastery of a certain number of competencies. At the same time, Title IV aid intended to pay for indirect costs must, and you can see that we underlined that word, be paid at regular intervals throughout the academic year.

So, while an institution has a little bit of discretion about when they pay their disbursement for direct costs, you must pay disbursement for indirect costs at regular intervals and soon after the student completes the requisite weeks. We’ve also made a number of changes to the way that institutions use payment periods in this experiment.

First, we’ve made the maximum duration of the payment period shorter. Under normal rules payment periods are 50 percent of an academic year in a non-term program. But, under split disbursement payment periods may only be up to 25 percent of an academic year. In split disbursement there are also two different kinds of payment periods, payment periods for a direct cost, and payment periods for indirect costs.


Payment periods for direct costs are expressed in credit or clock hours or their equivalent to, in this case the direct assessment program, and payment periods for indirect costs are expressed in weeks of instructional time. Payments periods can be intervals of up to or no more than 25 percent of the competencies or weeks in an academic year.

We’re providing a little bit of flexibility for institutions to design their own payment periods under this set of waivers. An institution’s program could have a direct cost payment period, for example of 20 percent of the academic year, and an indirect cost payment period of 15 percent. All right. So, let’s take a look at an example of how split disbursement works.

And, I’m going to walk through one student’s progression through an academic year, and then we’ll show you another student’s that’s not moving quite as quickly. This student is accelerating through his program. Note that the gray line will show how aid will be disbursed for the student under the current rules for non-term programs, so that’s without an experiment.


And, the blue line will show how aid will be disbursed for the same student under split disbursement. The yellow boxes show the student’s progression through the program. And, you can see here that he began at the program there at the beginning of the blue line. So, before we go to the example, let’s look at how the two lines are divided up.

The gray line, which reflects normal rules for non-term program is divided into two 15-week payment periods. Contrast that with the blue line under split disbursement, which has four 7-1/2 week payment periods. So, the purpose of this example, let’s assume that the school’s defined academic year is 24 credit hours and 30 weeks long.

And, make sure that you take a look at the box in the lower right hand corner. It says that one competency equals three credit hours. And, in this case, the school has also chosen to use payment periods equal to 25 percent of the hours in the weeks in the program. So first, as we mentioned before, the school packages the student with federal student aid for the academic year.

The aid will be absorbed by direct cost first, and then by indirect cost. Direct cost will be disbursed in four equal disbursements each time the student completes two competencies, which is 25 percent of the competencies in the academic year. An indirect cost will be disbursed on regular calendar intervals of 7-1/2 weeks each, which constitutes 25 percent of the weeks in an academic year.


So now, let’s follow the student as she works through her program. So she’s going quickly, and she’s actually completing most of her competencies ahead of schedule. So first disbursement occur at the beginning of the program, as I mentioned here, half of aid you can see at the top, and one-quarter of direct and indirect costs, and as I just moved to the next step, the student completes her second competency and she’s completed 25 percent of the credit hours in the academic year.


In split disbursement she gets a new disbursement for direct costs, and you can see that in the green box. However, under the current rules nothing happened. Then, the student completes 7.5 weeks and receives a new disbursement for indirect costs under split disbursement, and again nothing happens under the current rule.

Now, at the midpoint of the academic year, and actually then she completes her fourth competency and she gets another direct cost disbursement. Now, at the midpoint of the academic year, you can see that this student would receive a disbursement under the current rules. She has completed both the hours and the weeks in the academic year.

And, she also gets a disbursement for indirect costs under split disbursement. So she’s already received her aid to cover this direct cost when she completed her second and fourth competencies. So, now you can watch as this student continues to progress through her program. You can see there she completes the sixth competency.


And finally, when she gets to another 7.5 weeks and gets her fourth indirect cost disbursement. And then, she reaches her eighth competency, and I want to point out very clearly what happens here. The student does not receive another disbursement of her Title IV aid. But, in fact, the student can receive  a grade level increase, if the institution defines the grade level increase as exactly one academic year’s worth of coursework.


In that situation, the student could receive the additional aid as a form of indirect cost, and the student would be able to receive that at the point that they complete the aid’s competency. Then finally, at the end of 30 weeks, the student would finally receive her first set of disbursements from the next academic year because she has now completed all of the competencies and the weeks in the academic year. Under split disbursements she’d also receive disbursements for both direct and indirect costs from the second academic year.

All right. So, here’s the second example using the same program, but a different student and a different rate of progression. Again, the yellow boxes show our student’s progression and the gray line shows how aid would be disbursed for that student under current rules for non-term programs. And, the blue line shows how aid will be disbursed under split disbursement.

Note that this student is moving more slowly through her program than our previous student. So, just like the last two examples, a student’s first disbursements occur at the beginning of the program. And that’s half of aid under the normal rules, and quarters of aid under split disbursement. Watch now as the student finishes his first 7.5 weeks and gets an indirect cost disbursement. And, nothing of course happens under the current rules.

Now, the student finally completes the second competency around the tenth week. And, in the experiment she gets a new disbursement for direct costs. Then, at the midpoint of the weeks in the academic year the student will receive the second disbursement for indirect costs.

Note that nothing happens on the gray line under the current rules because at this point the student still has not completed both the weeks and the competencies and half of the weeks and the competencies in the academic year. Now, when the student completes the fourth competency, they’ve completed half of the competencies in the academic year. So, you can see under the current rules that they’d received their second disbursements for both direct and indirect costs.

You can also see that he’ll get his second disbursement, your third disbursement under direct cost under the experiment. Now, the student really starts to have trouble and doesn’t complete his next two competencies until after the end of the 30 weeks. So, you can see that he still receives indirect cost disbursement throughout this time, because those indirect cost disbursements are not tied to the student’s completion of competencies during the academic year.

And then finally, even though the student would receive another disbursement of loan funds at the end of the academic year once they complete the weeks even if they haven’t completed the requisite competencies in the academic year. But, at this point I want to point you to the little box at the top right hand of the screen.

The same thing is not true for Pell and Teach Grants. A student may not receive a new disbursement for Pell and Teach Grants for a new academic year until both the weeks and the competencies in the prior academic year are completed. So, there are different requirements for loans and grants that I’ll describe in just a moment.


So, this slide talks a little bit about the various different situations that you can encounter with students who are moving more quickly or more slowly. Under split disbursement when a student completes a competency associated with the credit hours in the academic year before completing the weeks of instructional time within the academic year, there are different requirements depending on the different types of Title IV programs that you’re working with.

And, you can see we’ve got Pell Grants and Teach Grants, Direct Loans and campus-based aid, all of which have different requirements. For Pell and Teach, if a student finishes either of the competencies or the weeks early, the institution must wait until the other components, weeks, or competencies have been completed before providing additional funds to the student.


For direct loans, if a student completes competencies before weeks, the student must wait until the weeks in the academic year have been completed before receiving aid from a new annual loan limit. On the other hand, if a student finishes weeks before competencies the student may receive payments from a new annual loan limit immediately to help them pay for their indirect costs. And, that’s assuming that they’ve passed the institution’s satisfactory academic progress evaluation at the end of the academic year.

With the campus-based programs the institution determines how academic year transitions work. So, they must ensure that they don’t provide more aid than the student is eligible to receive in an award year. So, one last important thing that’s described in the competency-based education guide about Pell Grants and split disbursement experiments.


When a payment period falls into two award years, that is it begins before July first and ends on July first or later, it’s called a crossover payment period. For Pell purposes you must consider a crossover payment period to occur entirely within one award year, either the former or the subsequent one, and calculate the student’s Pell award and disburse Pell funds from the award year that you’ve selected.


Under split disbursement, direct cost payment periods and indirect cost payment periods can sometimes be considered crossover payment periods. And, we have on this slide the two different ways that this can happen. An indirect cost payment period is a crossover if it begins before July first and ends on July first or later, so that’s the simple version.


A direct cost payment period is a crossover period if it begins during a crossover indirect cost payment period. So, you need to know whether your indirect cost payment period is a crossover first before you know whether your direct cost payment period is. We’re going to describe this visually in just a second.

So, here’s the example for indirect cost payment periods. As you can see, you’ve got a crossover when it crosses from June to July, and that’s pretty straightforward. Now, you can choose either award year to pay Pell funds from that payment period.

And now, we go to our example for direct cost payment periods. So, you can see in this example the indirect cost payment period started in June and it extends until July. So, the direct cost payment period starts in July, it actually starts on July 10 before the last day of the crossover indirect cost payment period. Therefore, that direct cost payment period is a crossover period, again because it begins during an indirect cost payment crossover payment period.


Now, let’s go onto satisfactory academic progress changes. So, there are some major changes about satisfactory academic progress. One of those is the way that we allow institutions to evaluate the quantitative component of a student’s progress. Under current rules when an institution performs a quantitative evaluation, it must divide the number of credits that the student has completed by the number of credits the student has attempted.

So, this doesn’t make as much sense in a competency-based program. The number of competencies attempted is not as relevant as the number of competencies the student was able to master. So, throughout this experiment the staff evaluation allows the school to evaluate if the student completed a sufficient number of competencies over a period of calendar time instead of as a function of attempted credits in order to complete the program within 100 percent of the published length of the program.


For those of you who are familiar with clock/hour programs, this is already how evaluations in those programs are performed. We also made a slight change to the required timeframe for satisfactory academic progress evaluations. Under the split disbursement set of waivers an institution will be required to evaluate a student’s progress each time the weeks in the academic year have elapsed rather than only once in a calendar year.


Because an academic year can be as short as 30 weeks, that would mean more frequent evaluations than are required under the current rules. So, I’m going to go through this pretty quickly. This is an example of calculating satisfactory academic progress from a student. So, I’m going to zip through this student’s progression.


You can see that the student only completed four competencies by the end of the academic year. And then after the academic year the school evaluates the student’s pace. The student completed only four competencies over the eight competencies that were expected. So, the student is at 50 percent of normal pace. So, the result is the student is not making satisfactory academic progress and they either need to successfully appeal or lose Title IV eligibility because in this instance the school did not evaluate more than once during the academic year.

The last thing that I want to mention is the return of Title IV waivers in this set of waivers. We removed all of return of Title IVrequirements because disbursements will be made more often and in smaller amounts. So, there’s not as much risk that students will receive aid that they don’t need because they’ve withdrawn.


Under split disbursement the institution will still be required to offer post withdrawal disbursements to its students if the student could’ve received those disbursements as of the day that they withdrew. All right, so I’m going to pause for a moment and turn it over to (Mike) for a polling slide. (Mike)?
(Mike):
Thank you (David). What we’d like to do now is just take a few minutes and just kind of get some input from you to see if you’re paying attention and give you some room to stretch here for a second. We’d like to see your input here on if you plan to use the split disbursement, is your system equipped to disburse Title IV aid using the modified requirements?

We’re just kind of curious how you’re set up and to see how you’re equipped to handle the disbursement under this particular version of the experiment. I see we’ve got a lot of people answering here. A lot of you are saying yes, or no actually! Many of you are saying no, a couple of yes’s. All right. Great.

We appreciate your input here. I’ll leave it open just for a couple of seconds. And, I think we’ve got some good information there, so I think that’s giving us a good idea that many of you are going to have to make sure that you make some adjustments to your system in order to disburse under the split disbursement payment method.

All right with that, let’s go back out to the PowerPoint, and (David) I’ll turn it back over to you.
(David):
All right. Thank you so much (Mike). That’s very helpful for us, and thank you for participating in our poll. So, let’s move on now to the second set of waivers, which we call satisfactory academic progress only. This is one of the new sets of waivers that we’ve introduced in today’s Federal Register Notice publication.

The satisfactory academic-only set of waivers, which I’ll continue to refer to as SAP only, because it’s a little easier to say, permits an institution to calculate a student’s pace using competencies completed over a calendar time, just as we described in the split disbursement set of waivers.

So, as you can see this particular set of waivers does not include any waivers of disbursement requirements, and though it doesn’t say so on this slide, it also does not include any return of Title IV waivers. This only includes waivers and modifications to the satisfactory academic progress requirements.


And, as you can see here, the waivers here are pretty straightforward. It’s only a satisfactory academic progress waiver that the student would receive. And just maybe a quick example of why we decided to do this, we heard from institutions that many of them actually had figured out how to disburse Title IV aid under our normal requirements, but satisfactory academic progress was still a challenge.


So, in order to provide some assistance to those institutions, we decided to give them this option to use only the satisfactory academic progress waivers. So, we hope this creates some more flexibility for institutions and maybe makes competency-based education a little bit more broadly acceptable for students.


So, as we described earlier, under the current rules schools have to calculate pace by dividing credits completed over credits attempted. And, under this particular set of waivers students would have their pace calculated using competencies completed over calendar time.

So now, let’s talk about the final set of waivers, and we call this one subscription period disbursement. And, it’s quite a bit more extensive than what we described with the satisfactory academic progress only set of waivers. We developed this option in consultation with a number of institutions that have been offering competency-based programs.

This has been consultation that has taken place over the past year or so. This set of waivers seeks to resolve one of the major concerns that we heard from institutions. When they said, many institutions said that the subscription period model was a model in which students were charged one single fee for a period of time where students are permitted to complete as much coursework as possible.

So if you remember back to the beginning of this presentation one of the concerns that the department had about competency-based education is that the self-paced model didn’t seem to allow for charges to accrue for direct and indirect costs at the same time.

However, subscription periods resolved that issue. And direct and indirect costs and subscription period models do accrue at exactly the same time. So, we’re very interested to find out more about how this process, this disbursement method might work for schools. So, let’s take a moment to go through. And, before we do that, let’s turn this over to (Mike). And, we wanted to ask schools a little bit more about whether they use subscription periods in their CBE programs.
(Mike):
All right. So if you just take a couple of minutes and thank you (David), and answer that question for us. It would give us an idea whether or not you plan to use subscription periods when you’re going to charge your students enrolled in your CBE programs, or if you currently do that depending upon where you are in the process.


All right. Great. That gives us a good idea. Several, I think the majority of the people answering the question (David) are saying that they plan to do that. There are about maybe, oh maybe ten percent or so that doesn’t. All right. Perfect. That helps us. We appreciate your input. Let me move on back to the presentation.

(David):
All right. Wonderful. Thank you so much (Mike). So, in this set of waivers we modified definitions of payment periods for standard and non-standard term programs. And, I’ll explain much more about that in just a moment. We also made modifications to satisfactory academic progress requirements yet again, and to the way that direct loans disbursement amounts are calculated, which is another thing that we need to take some time to talk about.

Finally, we removed the option for institutions to re-calculate a student’s Pell Grant enrollment status during a payment period. And, this is important and I’ll explain why and a little bit more about that restriction in just a moment. So first, the requirements for using the subscription period model.

The requirement for participation using this set of waivers is pretty straightforward. In order to use subscription period disbursements you have to offer a competency-based education program that uses subscription periods where students are charged the single fee for all of the student’s competency-based instruction during that period of time.

Remember too though that an institution using subscription periods disbursements still have to fulfill all of the other requirements for participation that we talked about early in this presentation and that’s in section two of the competency-based education guide, including recognition or approval of programs by your institution accrediting agency.


All right. So, let’s talk a little bit about definitions before we dive into the specifics. In subscription period disbursement we will use three terms interchangeably. Subscription period is the same as the standard or non-standard term and that’s the same as a payment period.


So, many of you are familiar with in-term based programs with the concept of term as being the same as payment periods. Well we just extended that in this set of waivers to a subscription periods and we’re treating them the same way as we do term. I also want to take a moment here to describe what we mean when we say standard or non-standard terms.


As in any other Title IV eligible program, a standard term in this set of waivers must meet requirements for semester, trimesters, or quarters. So semesters and trimesters are terms that are 15 to 17 weeks long and use semester hours, quarter terms are used quarter hours and they’re about ten to 12 weeks long. And the academic calendar tends to include about 3/4 in the Fall, Winter, Spring, and usually a Summer term.

Non-standard terms are terms that are not semester, trimester, or quarter terms, so that’s important to know before you get started because many institutions use subscription periods that are a little longer than standard terms. And that’ll have an effect on how you disburse aid under the subscription period of the disbursement model.

So, a little bit about payment periods under subscription period disbursements. Under the current rules for term all coursework included in the student’s enrollment that is for a term must be scheduled to begin and end within the established term dates. 

However, under a subscription period of disbursements even though we consider a subscription period a term, a student can begin work on a competency at anytime, including prior to the period in which the competency is included in the student's enrollment status. 

So a student could begin, for example, a compentency in September and only include it in their enrollment status in the spring subscription period. And we'll explain more about how that process works in just a second.


But a student's enrollment status for a subscription period is determined using all the competencies that a student is expected to complete during that subscription period. So this means that an institution will need to closely monitor students' progress and understand both what the student intends to work on during the subscription period and what they may have the capability to complete. Because it's going to be important for an institution to know how much to include in a student's enrollment status in a given subscription period.


All right? So then disbursement, we've also made some changes to disbursement requirements. Under the current rules, an institution providing a term-based program makes disbursements in each term. So that hasn't changed here. In the subscription period disbursement, the school will make a disbursement every single subscription period, which, as we mentioned before, is the same thing as a term in this set of waivers.


The big change to disbursement rules in this set of waivers is with regard to calculation of direct loan disbursement. Under the current rules, direct loan disbursements will always be substantially equal but under subscription disbursement, the maximum direct loan disbursement that you can make for a subscription period will be calculated using the same rules as Pell grants. And I'll explain a little bit more about that in a few minutes.


So now let's talk about how a school will determine a student's enrollment status in the subscription period model. And this is obviously the heart of the subscription period model and one of the most important things that we'll be talking about today if you're interested in this particular set of waivers.


So as I mentioned before, a student in this set of waivers may begin working on a compentency at any time prior to or during the subscription period, but the credit hours or the equivalent associated with a competency should only be included in the student's enrollment status for the period if the institution expects the student to complete that competency during the subscription period.


A student is not actually required to complete all of the competencies that they attempted before receiving a new disbursement of help or aid. So that said, there's going to be a number of additional requirements for checking a student's satisfactory academic progress at the end of the subscription period, and I'm going to get into that in just a moment.


So we have a number of limitations on how an institution calculates a student's enrollment status as well. So these are also very important to note. The first point we need to make is that in this subscription period disbursement model, a school may only include a unique competency in a student's enrollment status once over the course of the student's entire program.


And additionally, an institution may not recalculate a student's enrollment status after a subscription period has begun. So an institution needs to take time and effort to determine exactly what will be included in a student's particular subscription period and enrollment status and then it must maintain that enrollment status throughout the subscription period.


However there's one very significant exception to this requirement. If a student completes his competency unexpectedly, so they didn't originally include the compentency in their enrollment status but they managed to complete it anyway, and that's certainly likely to happen at some point, the institution must recalculate the student's enrollment status to provide the additional aid that may be available to the student.


So there may or may not be additional aid available, depending how many competencies were already included in the student's enrollment status. But if additional aid would be available, you'd need to recalculate it and provide that additional aid.


This slide's just a note that there are actually no waivers associated with return of title four for the subscription period model. Schools will be required to have procedures to perform return of Title IV calculations. So that means checking on a student's attendance, if required, and having other resources available to complete calculations and make returns post withdrawal disbursements.


So we also - another very important change under this set of waivers is the changes that we have to the satisfactory academic progress provisions. Under the current rules, an institution is only required check a student's SAP annually, but they are permitted to check more often. And additionally, a student's pace is calculated in a credit hour program using credit hours completed over credit hours attempted. So we've mentioned this several times.


Under the subscription period disbursement, an institution will be required to evaluate a student's satisfactory academic progress following each subscription period. So that means that after every payment period/term/subscription period, you need to perform a satisfactory academic progress evaluation. Not only that, but each SAP evaluation will include two different components.


The first component is an evaluation of the student's progress within the prior subscription period. The second component is a cumulative evaluation, which is you're probably all more familiar with and it is very similar to what we've described in the prior two sets of waivers. And we're going to talk a little bit more about what those - what constitutes those two evaluations in a just a second.


All right so let's get into some more detail about the requirements for a satisfactory academic progress evaluation. As I mentioned before, an institution is required to evaluate a student's progress in the subscription period immediately prior to the evaluation. So what does that mean? And it's a good question.


In this context, it means that the institution must check to see whether the student completed at least a number of competencies that the school included in the student's enrollment status for that subscription period.


So for example, if a student enrolled for the equivalent of 15 credit hours’ worth of competencies and received a full time Pell award but the student only completed 12 credit hours’ worth of competencies, that student would still be considered to be making adequate progress under the payment period calculation because they completed at least 12 credit hours’ worth of competencies and have completed enough to remain full time.


However, if that same student had only completed nine credit hours, that would be three-quarter time, the student would fail the payment period calculation because they had not completed the appropriate number of competencies to make up their enrollment status for that payment period.


An institution must also perform an evaluation of the student's cumulative pace. And in the cumulative evaluation, a student must be on pace to complete the program within the maximum timeframe, which is determined by dividing the aggregate number of competencies the student has completed as of the date of the evaluation by the number of competencies that the institution expects the student to complete by the same time in order to complete the program within the published length of the program.


So that line there on the slide is actually miss-worded. It's within - well it's within 150% of the published length and it's within the maximum timeframe. That's correct.


An institution must also - and it's important to note that in the subscription period disbursement set of waivers, an institution still has all the options that it would normally have for a student who fails to meet satisfactory academic progress requirements. That is, you can put them on a warning period for one subscription period after they fail, or you could put them - or you could require them to appeal and put them on a probation period or an academic plan. So all of those things are exactly the same in this set of waivers.


So now I want to talk through a couple of examples. Let's look at some students who are actually receiving aid under the subscription period disbursement set of waivers.


So for this example, a student enrolls in a full time competency-based education bachelor's degree program. There are 40 competencies in the program, and the published length of the program is five years. The school considers 67% to be the minimum pace for satisfactory academic progress purposes.


So you can see these two blue boxes represent the institution's two subscription periods for the academic year. Let's assume that these subscription periods meet the requirements for standard terms. So Pell grant and direct loan disbursement amounts would be calculated using Pell formula one.


Now also note that in this example, each competency is used as one of three semester hours, and the school considers full time status to include the equivalent of four competencies.


So for the first subscription period in fall, the school expects the student to complete three competencies, number one, number two, and number three. And we see that in the blue box. And therefore the school disburses a three-quarter time Pell grant for the fall semester, which again is the subscription period. The student completes all three of those competencies, and you can see that here, during the fall.


So the student has completed the same number of competencies that the school included in the student's enrollment status and therefore - and they're still on pace to graduate in normal time, just under what the school would expect them to have completed.


So let's look at that exact evaluation of the student's progress in the gray boxes right there in the middle of the slide. The student completed the three competencies that were included in her enrollment status. So the student passes the payment period evaluation. Then the institution performs an evaluation of the student's cumulative progress.


The student is just starting out, so the institution only expects four competencies to be completed at the end of the first subscription period in order for the student to graduate in normal time. This student is a little bit behind schedule because they only signed up for and completed three competencies but she still completed 75% of the competencies that were expected. So the student passes the cumulative evaluation as well and she's set to go for the spring semester.


So now she's in the spring semester. Let's look what happens to the student in the next subscription period. As you can see here, the student received another three-quarter time disbursement for the spring, and we're going to show that here, because the student is expected to complete another three competencies, and you can see this in the blue box for number four, number five and numbers six.


And then the student completes the fourth, fifth and sixth competency. So she's completed what she's expected to, but unexpectedly the student completes a seventh competency. So the student had not included that competency in her enrollment status but the student did complete it, so under the requirements of the experiment, the institution would then increase the school's - the student's Pell grant disbursement to full time because now the student has completed four competencies, each of which is the equivalent of three semester hours.


Now let's take a quick look at this student's satisfactory academic progress. The student completed more competencies than expected during the spring and she's still on pace to graduate within 150% of normal time. So the student is making satisfactory academic progress. She's actually improving on her cumulative pace because she finished that fourth - that seventh competency. She gets up to 87.5% of the competencies expected.


All right so let's take a look at a student now who's going a little bit more slowly. This student is in the same program as our first example and she's also expected to complete three competencies in the fall subscription period. So the institution, as you can see here, disburses a three-quarter time Pell grant for the fall.


However, this student is only able to complete the first and second competencies by the end of the subscription period. So what happens? Well now we have to do our satisfactory academic progress evaluation. The student failed to complete all of the expected competencies in the fall so she's behind both on cumulative pace and she fails the payment period evaluation.


So let's get into that a little bit more. The student failed to complete all the competencies that were included in her enrollment status. So as you can see in the blue box, that's number one, number two, and number three. The student completed only number one and number two, so the student failed the SAP evaluation based on the payment period evaluation.


As far as the cumulative evaluation goes, there were two competencies completed but four were expected in order for the student to graduate in normal time. So the student is actually at 50% of the expected pace and isn't anywhere near the 67% needed in order to be making satisfactory academic progress at the cumulative level. So the student fails that satisfactory academic progress requirement as well.


So in this case, the school decides to put the student in a warning status for the spring subscription period. And now let's see what happens next. All right so then the student is beginning in spring, and I mentioned, the student is eligible to receive another disbursement in the spring because she's on a warning period. So there's the spring disbursement. It's a three-quarter time Pell disbursement associated with competencies number four, number five, and number six.


So it's important here to note that the student actually finishes the work on the third competency that they didn't quite get done in the first subscription period, and they finish that in the spring subscription period. But remember that that's not counted in the student's enrollment status for spring because that competency has already been used once in the student's enrollment status back in the fall. So that competency is effectively ignored for enrollment benefit purposes here.


The student does complete the fourth and fifth competencies but fails to complete competency number six. So in this case, the student has gotten to the end of the payment period and still not completed all of the competencies associated with her enrollment status. Because again, as I mentioned, competency number three was part of her fall enrollment status and can't be included in the spring.


So now let's look at what happens to the student in terms of her satisfactory academic progress. The student's aid for the spring subscription period is not recalculated, so the student still keeps the aid that she received for the spring. However, she failed to complete all the courses expected in the spring and so she's once again has failed the satisfactory academic progress evaluation for the payment period.


Three competencies were completed but only two of the three were included in the student's enrollment status. So the student fails that evaluation. Additionally, the student is - has only completed five competencies at this point out of the eight that are expected in order for the student to graduate in normal time.


So the student did in fact improve her pace somewhat and is now at 62.5% of normal time. But the student also fails the cumulative evaluation, and at this point the student loses title IV eligibility and needs to appeal in order to regain that eligibility. And the institution has a number of other options at that point.


They could choose, for example, to put her on an academic plan to get her back to up to the appropriate pace requirement, to put her on a probation period for the next subscription period, or they could counsel her to join another version of the program that's part time in order for her to take a smaller number of competencies and complete in a longer timeframe. That might help her complete the - a smaller number of competencies and stay on track in terms of satisfactory academic progress.


All right. So last, we want to talk another important change in this experiment, which is a change to the direct loan calculation, calculation of direct loan disbursement. Under subscription period disbursement, a direct loan disbursement for a payment period will be calculated using the same rules as Pell grants except that this direct loan disbursement is not based on enrollment status.


So as I'm sure most of you are familiar, with a Pell grant you have to determine what a student's enrollment status is before you can know how much they'll receive for a given payment period. But for direct loans we're only looking to prorate based on the length of the payment period, not based on the student's enrollment status. The only requirement for a direct loan disbursement in terms of enrollment status is if the student is enrolled at least half time when the disbursement is made.


So remember that Pell grants are calculated using several different formulas, and you can see those here at the bottom of the slide. If you want more information about how those formulas are used, you can check the Federal Student Aid Handbook Volume Three, Chapter Three.


So if your institution uses standard terms, you probably already use formula one to calculate Pell grants and you'll use that same formula to calculate your direct loans. And in that formula, you simply divide the student's annual loan limit by the number of terms in your academic year. So if you only have two terms in your academic year, it's 50/50. You'll have exactly equal loan disbursements just like you always would.


However, institutions that use nonstandard terms must use formula three, and that becomes a bit more complicated, which we'll explain a little bit on the next slide. So we're giving an example here, let's say an institution offers a nonstandard term compentency-based program with a 30-week academic year. The institution has the following three payment periods. You've got the fall period which is 12 weeks in duration, the winter period which is six weeks in duration, and the spring period which is 12 weeks in duration.


So these particular payment periods do not meet the requirements for standard terms, so this is a nonstandard term program, and the program would use formula three because it doesn't use standard terms.


So now let's take a look at exactly how the student's direct loans would be calculated for this particular academic year. So you can see here that with formula three, an institution divides the number of weeks and instructional time in the term by the number of weeks and instructional time in this institution's definition of an academic year.


And they do this on a payment period by payment period basis. It's not done on an academic year basis. And so as you can see here for subsidized loans, the student actually ends up receiving $3,500 over the course of the academic year but gets a different amount in each period depending on how long the period is.


So you can see for the fall, 3,500 times 12 over 30 equals 1,400, but for the shorter winter subscription period, you have 3,500 times 6 over 30 and that's only 700. So the institutions will use this method in order to prorate the amounts of their disbursements.


And as I mentioned before, remember that these are maximums. Students may choose not to borrow the full 3,500 but these are the maximum amounts that you'd be allow to disburse for each payment period. And you can see as well that the unsubsidized direct loans also have to undergo the same calculation and that it works the same way.


So that's quite a lot of information about the extensive waivers themselves. And obviously we know that's a lot to take in at the moment and we encourage you to take that back, read the Federal Register Notice and think about how this would work at your institution and let us know your questions, concerns, or things that we can explain in more detail.


We are, as I mentioned, working the competency-based education guide. We're making updates to that to describe these sets of waivers so please help us out with any information or questions you might have.


So now let's turn to reporting requirements. So as we've discussed in previous presentations, there will be reporting requirements for all sets of waivers on the experiment. So anyone who's in the compentency-based education experiment will have to report to the department. And these reporting requirements are in discussed in section four of the Competency-Based Education Guide and will remain the same after the expansion of the experiment.


In order to minimize the burden of reporting, federal student aid is trying to integrate as much of the information it’s already collected into the processing - in the processing of aid into the evaluation. So ideally schools will not be asked to report more information that they've already supplied.


In order for this to work, schools are going to have to supply us with identifying information. So that could be social security numbers, last names, first character of the first name, in order to allow federal aid to access data reported elsewhere. And that could be any of the places that you see here: loan-origination disbursement systems, the (NSLDS)) system or on a student's ISIR.


So for example, we might draw information from (IPED) for the institution reports. We might look at types and amounts of grant loaner systems that's received by students, and we might also ask for specific student-level information about academic outcomes. And some of that will be in the (NSLDS) system in terms of the student's completion or withdrawal.


In addition, participating institutions will be required to submit a narrative description and evaluation of their implementation of the experiment. At a minimum, the narrative should include any unforeseen challenges and unexpected benefits. And we will provide the specific evaluation and reporting requirements in the near future, probably not too long into 2016.


So in terms of reporting annually, institutions will complete a survey to provide background information on your competency-based education programs. Second, participating schools will be required to identify individual students affected by the experiment and report outcome information for those students, including which program that they're in and the outcomes of that participation.


Federal student aid plans to minimize the burden of the second type of reporting by leveraging what we call the ISIR Analysis Tool which is available on FAA Access. It'll allow FSA and participating schools to take advantage of all the demographic and data that are on student ISIRs and that the student reports on their FAFSAs.


So with that, I will turn it back over to (Michael Cagle), who will provide a bit of information about how to use the ESI website and provide a bit of information about the experiment. (Mike)?

(Michael Cagle):
Thanks, (Dave). And before I do that I'm going to go out live quickly and show you the website. We do have a - many schools on this call today that are actually currently participating or at least participating in the split disbursement that (Dave) talked about.


And so many of you may have already seen this website. But I'm going to go out live quickly and show you the website, because we have several schools that may be interested in applying under the new subscription period or SAP only option under the new Federal Register Notice that was just published today. So we have various types of institutions that are on this call today, so I wanted to at least help you all out so that you understand exactly where the website is and how useful it is.


The particular website is pretty simple. It's just experimentalsites.ed.gov and it's pretty easy to navigate. There's all kinds of helpful information. We have the Federal Register Notices listed under the How to Apply. We also have action plans that help you as you're implementing the experiments. And as we develop those action plans, they are posted out there, and we will post the CBE action plans shortly because we have the different options available. Those are being developed right now, and that kind of gives you an idea of the how the website works for implementing your CBE programs.


We also have, as (David) mentioned, we have the guide for CBE and you can find the guide for CBE under the Guidance section. And when you click on the Guidance section, there is the CBE Reference Guide. We have an enhanced version that will allow you to take a look at each section individually and then we have the text version which allows you to look at all of it at once. And so it's highly recommended that you use the enhanced version because that one is a lot easier to navigate and it allows you to go from chapter to chapter, from section to section.


So I really want to make it clear that this particular website is there to help you. When you are implementing an experiment, please refer to the ESI website because it does include some very helpful information and if you're stuck on something we also have information from Q&As. You can click the Q&A. You can also find out, eventually as we develop these experiments, you'll also be able to find out other schools that might be participating in the experiment as well. And that's under the Experiments tab with a list of participants.


So maybe you want to, you know, bookmark this particular website and go out there frequently and visit it because it does pretty much help you implement the experiment and have everything all in one place.


So I'm going to go back out live and ask a couple of questions. We kind of want to get an idea of where we are. And so what I'd like to do is take a quick poll here. For those of you who are currently participating under the split disbursement, when do you expect to begin disbursing aid to student under the CBE experiment? Let me give some options there.


And for those of you who might be interested in applying for the new subscription period or SAP only, once you apply and are accepted into the experiment, when would you plan to? We just kind of want to get a general idea of when you plan to begin disbursing aid to students under the experiment. Zero to six months, six to twelve, or more than twelve months.


All right great. I see a lot of you are kind of right in the middle there, within the next year or so. All right perfect. That gives us a good idea and I thank you for participating in that poll. And we have one more poll here.


And that's - this is import especially for those who currently in the split disbursement that might be considering switching and going into the other either SAP or subscription period. And for those of you who are brand new who are listening in the call today that plan on applying under the new federal register notice, what option do you plan to select? It kind of gives us an idea.


And I see a lot of you really interested in that subscription period. So, (Dave), we were probably right when we met with the schools that that was something they were really interested in doing. All right great. So we see we have some - even a couple of schools that just want to participate under the SAP only. And we do anticipate that happening as well.


And if you're unsure, you know, go ahead and read that Federal Register Notice that was just published today and that'll give you some helpful information as we go through. And feel free to send us any questions that you have.


What I'd like to do now, and thank you for participating in that, is go back out to our session. And here we go now. All right. And let's move on to the last slide here, and that is the time when we talk about the questions.


Before I answer the questions and before we entertain questions, I wanted to let you know that you can always contact me, (Michael Cagle) at ed.gov and my phone number's there. Or you have questions in general, you can also use our experimentalsites@ed.gov e-mail and we'd be happy to entertain questions that you have. I know there's a lot of information that we shared today and we want to make sure that you're successful when you implement the experiments, whether you're doing the split disbursement or whether you plan to participate in one of the others. We want to make sure that you have all the information that you need. So it's important that you reach out to us when you have questions.


With that in mind, what I'd like to do is ask our operator (Eliza) if she could provide instructions for our participants on how they can ask questions. So, (Eliza)?

Coordinator:
Thank you, Mr. (Cagle). We will now begin the question-and-answer session for today's conference. To ask a question, press star 1 on your keypad, unmute your phone, and record your name clearly when prompted. Your name will be required to introduce your question. To withdraw your question, press star 2.


One moment please for the first question. Participants, if you would like to ask a question as a reminder, you may press star 1 and record your name. I see one question. One moment please. The first question comes from Miss (Leslie Lloyd). Ma'am, your line is now open.

(Leslie Lloyd):
Hi. I'm with Northern Arizona University and we currently disburse aid in the competency-based platform for non-term. Would the subscription period disbursement site that you're talking about, is that only available for term and nonstandard term schools?

(David Musser):
That's right. So if you use subscription period disbursement, then you would be required to use standard or nonstandard terms to calculate aid eligibility for students. You can't use a non-term.

(Leslie Lloyd):
If we have a subscription period base but we're non-term, then we need to use the original experimental site that was offered, that you went over first, correct?

(David Musser):
Well so I want to make sure that I understand the question because I think this is a very good question. So you say you are non-term, but if you use subscription periods then we actually recognize that, even though we are in this model in this set of waivers, we are allowing institutions to disburse aid as if they were using terms, that subscription periods are essentially layered on top of non-term programs.


So even if you otherwise would consider your program non-term, if you use subscription periods that meet the requirements that we set out earlier in the presentation, you could disburse aid in a term-based manner under the subscription period model. So it would be up to you. You could use either the split disbursement or the subscription period disbursement options.

(Leslie Lloyd):
Okay. Interesting. So then if we did go that route, do we need to provide - like when we're reporting stuff, do we need to have like a control group and a group for which we are disbursing under this experimental site and so we'd have some students that we're disbursing term for based on the subscription period disbursement and then some students that we're disbursing under our normal non-term?

(David Musser):
No. So we will not require institutions to have control and experimental groups for this experiment. We are collecting data in a descriptive way to understand a little bit about all students who receive aid under the experiment. So you do not have to have specific control and experimental groups.

(Leslie Lloyd):
Okay perfect. Thank you so much.

(David Musser):
No problem.

Coordinator:
Our next question comes from (Amy Cooper). Ma'am, your line is now open.

(Amy Cooper):
Hi. My question is about under the subscription waiver option, you stated that you have to know specifically which competencies a student is enrolled in at the beginning of the subscription term. And I just wanted to kind of hear the reasoning for that. And here's why I'm asking.


You know, as - let's say that, you know, our program we're planning on all students will be quote, unquote, enrolled as full time status or the equivalent of what we could 12 credit hour equivalencies or four competencies. And that's the expectation is that every student in the program is full time.


Within the term, the subscription term, if they get with their coach and they decide that, you know, they determine then the full time competencies that they will work on, within that subscription term say we get in one and realize they have a really heavy workload and work that semester, they'd really like to switch out a competency because one that they know that maybe is as challenging for them, we lose that flexibility if we have to identify the exact four competencies at the beginning of the enrollment period.


You know, it seems that the important thing is that at the end of the subscription term that they've completed the equivalent of a full time load regardless of which competencies those are. So I'm trying to figure out the advantage of having to identify them and then gauge against them at the end of the subscription term, because, you know, the competency-based model allows flexibility even in maybe they want to swap the competency they began at the beginning for something that's less challenging due to their life circumstances. You lose some of that flexibility if you have to know the exact competency they're enrolled in.

(David Musser):
So we certainly take - will take that back and consider it. We do understand that the model that we've proposed here has some limitations in terms of flexibility during a subscription period once a student has already gotten started on the competencies that they want to work on.


If indeed a student - let's say you had competencies -- and I'll do some numbers here -- one and two, three and four, and the student failed to complete number four and actually stopped working on it and then completed number five and started another one, under the requirements of the experiment, the student would maintain their full time course load and they'd retain the full time enrollment status so they could keep the full Pell grant.


But we do - because we designed this to maintain a certain level of control, you know, it's difficult in a competency-based environment to decide which competencies should be assigned to which subscription period to determine a reasonable amount of eligibility over the course of a student's program. And we also recognizing that students do bounce around, we tried to provide as much flexibility as we could.


But in this context we want schools to keep an eye on what students are working on, and we did decide that we needed to be a little bit more restrictive about how often a school can include new competencies. But I hope that what I've described provides a least a little bit of flexibility to address your concern and we do recognize that that's a concern. But unfortunately that's how we have designed this and that's right now it's in the federal register notice.

(Amy Cooper):
Right. No, thank you and I appreciate that. It was just more of, you know, from the back end it's really about completion and not repeating which can be handled just by comparing what they completed at the end of each subscription term. But thank you for your response. I appreciate it.

(David Musser):
Okay. Thank you and your question. Good question.

Coordinator:
The next question comes from (Jan Lucian), (Elosian). Ma'am, your line is now open.

(Jan Lucian):
Thank you. I'm (Jan Lucien) from (Elosian), and I've heard from - I'm a software provider and I've heard from some of our clients that want to take advantage of this that they - all your examples are full time competency-based students and I've heard from our clients that there's going to be a mix. So I'd be interested in seeing examples or hearing examples where the student is in six hours of normal course work and then taking additional competency-based on top of that.

(David Musser):
That's a very - yes, it's a very good question. And so I didn't mention in my presentation, and I'm actually really glad you asked that because it was one of the things that I intended to cover, that in the subscription period disbursement model, we absolutely account - we would allow for programs that are hybrid, where students could be taking traditional courses alongside their competency-based coursework.


And essentially it would work the same way that it would in most programs because all of your courses you expect to end and you expect to complete within the subscription period if the two things coincide. So if indeed your subscription period is actually concurrent with your normal term for where your traditional coursework occurs, then you would be - you certainly could allow students to take that coursework and complete it at the same time and include the traditional coursework in the student's enrollment status. That's absolutely allowed in the subscription period set of waivers.

(Jan Lucien):
Okay great. But in the first - in the current external site it's a lot more complicated, correct? I mean because then you're doing the drafting direct (unintelligible).

(David Musser):
That's right. Though even in that case, you - it is more complicated but you would still abide by the rules of the disbursement - in the split disbursement version, where if you had a couple of courses, traditional courses that you were taking, you would just have to wait until they completed those traditional courses in order to get the next set of direct cost disbursement.


So that's one of the other reasons that we were a little concerned about schools that were trying to use that particular model. But we hope that the subscription period subscription period disbursement model will make that a little easier.

(Jan Lucien):
Yes definitely. Thank you. Thank you very much.

(David Musser):
All right. No problem.

Coordinator:
Speakers, we show no further questions at this time.

(David Musser):
All right well we'll give them a few more minutes. There's so much information on these slides that I bet it needs to percolate for a little while. And if not today, then yes we'd be happy to accept your questions later, but we've still got about five more minutes so let's take a few minutes and we'll see if anyone else wants to ask anything.

Coordinator:
For the participants, as a reminder press star 1 on your touchtone keypad and record your name if prompted if you would like to ask a question. I have one question. One moment please. The next question comes from Mr. (Fred Hurst). Sir, your line is now open.

(Fred Hurst):
Hi this is (Fred Hurst) at Northern Arizona University. I wanted to check on a couple of things around the subscription model. When (Leslie) was on the phone before she talked about our - us being non-term but we have subscriptions. Students can start every week. Does that make a difference from the perspective of you all? And I have actually a follow-up question to it as well.

(David Musser):
Well let me think for a second. It sounds like, when you say you have starts every week, does that mean each student has their own individualized subscription period?

(Fred Hurst):
Well we have students who start on the same day.

(David Musser):
Right that makes sense. But you have - yes so every - I meant to say that there's different subscription periods every week, it sounds like. So you've got one start will have a subscription period that week, starting that week that extends for X number of weeks depending on how long it is. Is that right?

(Fred Hurst):
Six months, right.

(David Musser):
Six months, okay. So that actually doesn't change the fact that you would be eligible to participate in the subscription period disbursement because the - in this model it's not about your specific timeframe. You do not have to have a consistent timeframe or terms. You could have a different term for every student essentially if you chose.


So you could have a term for every student that started on that week and a different term for every student who started in the next week. It would be up to you. Obviously that will make it a little harder for you guys administratively but you would still be eligible to participate.

(Fred Hurst):
Okay good. So the other question has to do with in the example that you use -- let me see if I can do this -- in the first subscription period the student completes the number of competencies that they need to be full time and so they have satisfactory academic progress.


If in the next term they were going to do - try for the same thing but ended up doing, let's say, 24 credits, the equivalency of 24 credits, what does that do to their - because we do have students who, once they get used to it, move very quickly through a program. So it wouldn't be satisfactory academic progress, I guess it would be over-progress or something.

(David Musser):
Yes, that's a good question. And obviously as you said, that student would be making progress with flying colors. You know, he's getting through the program very quickly. But that student could end up not receiving all the aid that his counterparts did because that student will essentially use up some of his competencies that he could have used for enrollment status without getting any aid for it.


But it would be just like a student in a traditional program that take 21 credits every term and doesn't get any extra aid for that. So the same thing would apply here. That student would not get as much aid but he also probably wouldn't need as much because he'll complete the program early.

(Fred Hurst):
Right exactly. Thanks.

(David Musser):
Okay no problem.

Coordinator:
The next question comes from (Pauline). Ma'am, your line is now open.

(Pauline):
Hello. My question is just will you send us the slides after this is done?

(Michael Cagle):
The slides for today's presentation?

(Pauline):
Yes.

(Michael Cagle):
Yes they were - they're actually available here in the classroom but if you want to - if you didn't get them or you weren't able to get them, you can always forward the e-mail to the experimentalsites@ed.gov mailbox and we'd be happy to forward them to you.

(Pauline):
Okay. Thank you so much.

(Michael Cagle):
So if you want to send us an e-mail, we'll get that right out to you right after the call today.

(Pauline):
Okay so I just send that to you, (Michael)?

(Michael Cagle):
Yes you can either send it to me or to the website, either one, and I'd be happy to get that right out to you.

(Pauline):
Okay thank you so much.

(Michael Cagle):
You're welcome.

Coordinator:
Our next question comes from (Jan Lucien). Ma'am, your line is now open.

(David Musser):
Okay. And one thing operator, we're about of time, so this will be the last question.

Coordinator:
That is noted.

(Jan Lucien):
Thanks. I'm asking again based on what (Pauline) just asked, is the recording also going to be posted up somewhere?

(Michael Cagle):
Yes. That’s a very good question. We will post it out on our ESI website and you'll be able to access it and we'll also send the link to all the participants when that recording is available. It should be hopefully early next week.

(Jan Lucien):
Wonderful. Thank you very much.

(Michael Cagle):
You're welcome.

Coordinator:
Speakers, you mentioned that that was the last question.

(David Musser):
Yes. And we'd like to thank everybody for participating today and listening to information about the competency-based experiments. Thanks so much for attending, and we appreciate your interest and hope that you'll ask us additional questions.


And if you're interested in participating and haven't already applied, then reach out to us and we will - as I noted, we just published a federal register notice and there is now a new priority deadline for applying. And that priority deadline extends, let's see here, all the way until January 19, 2016. So if you're interested, you can apply to be in this experiment and choose one of these three sets of waivers.


So again, thank you all for your participation in this presentation.

Coordinator:
And that concludes today's conference. Thank you all for your participation. You may disconnect at this time. You all have a great day.

END

