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Coordinator:
Welcome and thank you for standing by. At this time, all participants are in a listen-only mode. After the presentation, we will conduct a question-and-answer session. If you’d like to ask a question, you may press star and then 1.


Today’s call is being recorded. If you have any objections, you may disconnect at this point. Now I will turn the meeting over to your host, Ms. (Kerri Moseley-Hobbs). Ma’am, you may begin.

(Kerri Moseley-Hobbs):
Hi and welcome to Department of Education’s Experimental Sites Initiative. This is the Second Chance Pell conversation with the Department of Justice regarding policies, procedures and guidelines.


So hoping during this Webinar you get some more information and have some of your burning questions answered about how your relationship in the correctional facilities (unintelligible), some things you have to keep in mind as you move forward in the implementation of your academic programs during the Second Chance Pell experience.


Now before we move forward and introduce you to our speaker today, Andre Bethea, from the Department of Justice, (Michael Cagle) will just give you some more information about the platform, the trend, the platform and where you can find the presentation should you need. (Michael)?

(Michael Cagle):
Thanks, (Keira). Before we begin today, we just want to go over a couple of housekeeping items with you. You should all have a copy of today’s PowerPoint presentation. And for those of you that were registered as of yesterday, the actual presentation was forwarded to you in an e-mail by myself.

But if for some reason you did not get that PowerPoint presentation, no worries. You can also access it here in the MLM Classroom. And to do that, you would simply find that little icon. It looks like three sheets of paper. It’s located on the top right-hand corner of your screen, just to the left of that yellow folder icon. And if you click on that, that will bring up today’s PowerPoint presentation.


It might be helpful for you to have that PowerPoint in front of you, so you can take notes or, as they go along, you might jot some questions down that you want to ask at the end.

And speaking of questions, we do plan on having question-and-answers at the very end today. And the operator will provide instructions for asking your questions via your phone line. So as the operator provides those instructions, you’ll be able to unmute your phone and we will be able to hear your question. So you will have an opportunity to ask questions today and it will be taking place at the very end of the call. And we would appreciate your cooperation with that.


The session will be taped and posted to ESI Web site for viewing in a couple of weeks. And again, we welcome you. And I’m going to turn it over to Andre. So, Andre, it’s all yours.

Andre Bethea:
Thank you, (Michael).

As (Kerri) stated early, my name is Andre Bethea. I am the Policy Advisor for Corrections and Reentry at the United States Department of Justice, Bureau of Justice Assistance. I’m happy to be here with my colleagues at the Department of Education and we’re really excited about Second Chance Pell.


On today’s agenda, we have policies and procedures. Then we’re going to go into understanding the correctional settings. And we’ll finish off before our Q&A with training and orientation.


But before we start, I would like for you to participate in a poll. What is your role in your Second Chance Pell site?


As you can see listed, are you the financial aid administrator? Are you the programmatic lead from a college? Are you faculty, programmatic lead from corrections or corrections administrator?


Great. So we see that there’s two response from the financial aid administrators. Just thrilled to have you all be a part of the call and I’m certain that others will join.

So we want to jump right into the subject matter. We’re going to start with developing policies and procedures.


Understanding the correction Department of Education position was driven by different organizing principles of mission, you know, the (unintelligible) for the program. Before developing policies and procedures, the Second Chance Pell site colleges and correctional partners should agree on shared goals coming to a mutual understanding of each partner’s role and impartations of crucial (unintelligible) partnerships.

So what is needed to build that partnership was to itemize each role, each of the organization’s role, we call a memorandum of understanding. Some of you might call it an agreement. Others might refer to it as a contract. But for the purpose of today’s discussion, I’m just going to refer to it as either memorandum of understanding or MOU which is just a common term that’s used.


But it’s an effective message to work together and develop policies and procedures while clearly articulating partner’s role. An MOU will serve as a tool for partners to ensure smooth programming and operations.

During the course of regularly scheduled meetings about program operations, partners should periodically revisit the MOU and make appropriate changes as the program evolves. You don’t know what you don’t know.

The components of an effective MOU for college correction partnership may include your shared missions and goals amongst partners which really just kind of digging deeper into the operating principles to promote student success and course completion, for example, responding to disciplinary actions and/or limiting transfers and movement. They should be clearly defined roles of responsibilities in MOU. Making this a program component or the guidelines and procedures of students which are crucial. Where applicable, you want to discuss the use of technology in your MOU. Data collection. Scheduling for partner meetings to discuss challenges and highlights or essentials.


Okay. So now we have another poll for the audience. What is the status of the MOU between college and corrections? Have you developed one? Have you not developed one? Was there one in place that needs fine-tuning? Or you have a very detailed comprehensive MOU in place?

Great. Thank you so much for responding. It seems that one has to have - most have MOU and others are probably still working on theirs.


So we want to talk about something that really main faculty (unintelligible) to handle disciplinary issues within their classroom just as they would on a college campus or in a high school classroom.

And many programs faculty will bring concerns to program point person who can liaise with correction staff as needed. So we want to definitely talk about disciplinary procedures as well as disciplinary infraction. Students may be unable to attend class. It’s imperative that the Second Chance Pell site and correction partners develop a mechanism that would allow colleges to be notified should a student receive an infraction and is unable to attend class.

Moreover, correction partners should notify colleges as to the list of times the student will be unable to attend class, so that colleges can make edits to the student’s financial aid.

Policies for student dismissal. In regards to policy and procedure, college in prison should mirror college in the community as closely as possible. Colleges and universities have code of conduct that all students must abide by, followed by (unintelligible) rules that professors have outlined in their (SoFi).

Students should be made aware of all program violation and the outcome that may follow. College and correction partners should agree to the term that addressed the process for student dismissal and to ask that warranted. This includes, but is not limited to, habitual cheating or plagiarism on test or assignments. Oh, disruptive behavior such verbal (unintelligible), consistent profanity or vulgarity, intimidation or stalking another member of the college community. We understand that it’s not just going to be professors but there might be other financial in staff who might be more present or visible at the correction setting. Violating in position of policies regarding external communication with college staff, all should refer to, in the correction setting, as undue familiarity. And failure to meet satisfactory academic progress as required by (unintelligible).


Movement and transfers. So normally, the term “movement” in correction is used to discuss the scheduled time (unintelligible) people leave the housing units to travel to another destination within the facility, for example, the school area, recreation, the gym, the yard, chow, the cafeteria, the infirmary.


A movement is used to describe the temporary or permanent placement of an individual. Types of movement include the bed move. That’s the assignment to a bed - a different bed or a cell with the same housing unit. The unit move also could be an assignment for different housing unit within the same facility or this is potentially a facility transfer which would be you would be moved to a different location or a different prison.

In terms of near the end of your sentence, they will receive status or level changes based on variant criteria. These changes also result in students being removed from general population to a housing unit outside of the main building where others have the same status.


So facility rules may not permit a student to travel from the outside to the academic space where college is being offered. So therefore, colleges should really iron out the detail on transitional efforts for students who are nearing the completion of their prison sentence.

Training and organization for college and correction staff. Correction facilities typically have mandatory training for volunteers and contractors. Programs also host introductory training or orientation for new bets. There are also great benefits that come with holding joint orientation for college staff and correction staff to become appointed and discuss the shared goal for their partnership.


From my personal experience, I’m going to encourage all three. As best as possible, there should be exchange of information but there should be an exchange of training.

Prospective instructors will need comprehensive training delivered by college and correction staff. Training should communicate for the goal, identify key partners and contact, provide a basic facility tour, cover the prohibitive materials and the process for securing approval of course materials and include any required correction training such as the mandatory volunteer training and trainings on the Federal Prison Rape Elimination Act.

Program training for faculty, for the facility staff. Training correction offers the - on the goal and operations of the college program to offer correction leadership and college staff an opportunity to build support for the program among facility personnel. Existing programs have benefited by delivering briefing sessions that explain the value of postsecondary education and a correction process, for example, reduce disciplinary issues and (unintelligible), increase staff and facility safety, as well as program goals, expectations and responsibilities.

These messages typically come across stronger when delivered by corrections leadership.


Building an alliance between instructors and correction staff. Facility-based educational staff should be consulted during the development and operation of any prison-based postsecondary education program. Many of these have been coordinated with community-based programs that operate in prison and have other experience and that likely could benefit from program implementation.

Building partnerships with the staff will help to troubleshoot problems and identify workaround, shared resources and create pathways from other educational programs within the facility or system, such as a high school equivalency or adult basic education courses through the postsecondary program.


Just as a resource, the American Institute of Justice has made available building effective partnerships for high-quality postsecondary education and correctional facilities. Just so that you know, the American Institute of Justice will also be provided training and medical assistance through the correctional institute just to help them with all kinds of issues that may be incurred, those that are mentioned and those that may come up at us.


Another resource that’s out in the field, degrees of freedom, expanding college opportunities for Currently and Formerly Incarcerated Californians which is put on by the Stanford Criminal Justice Center. They have example MOUs that you can build from that when used for the California Department of Corrections and Rehabilitation.


So here’s my contact information as well as the contact for (Anne Costello) or you can reach Department of Ed’s at experimentalsites@ed.gov.
(Kerri Moseley-Hobbs):
Okay. So now we’ll move to - with some questions and answers. If you can see - and we gave you a lot of time for questions and answers because what we really want you to do is take the opportunity to take this resource you have here of Andre Bethea from the Department of Justice to ask any question or some ideas very specific to your program or your institution and kind of informed, so that your fellow institutions expand it, can kind of learn from what you’re doing.

So whether or not you have a question or if you want to run an idea to Andre and get his thoughts, perhaps to see if there’s anything that you haven’t thought of while you’re developing your program, your policies and procedures, your MOU, any of that, now will be the time to do it.


So, (Ashley), we’re going to go ahead and open up for questions and answer at this point. So if you can let them know how to do that again, that’ll be great.

Coordinator:
Thank you. We will now begin the question-and-answer session. If you would like to ask a question, please press star followed by the number 1 and record your name clearly when prompted. Your name is required to introduce your question. To cancel your request, please press star followed by the number 2.


One moment, please, while we wait for our first question. Our first question comes from the line of (Deb). Your line is now open.

(Deb):
Oh, hi. I was just wondering if anyone has an example MOU that they’d be willing to share. I know that the US Department of Education said they would not be giving a sample. But it would be, I think, super helpful just to have an idea of what people are covering. I’ve been making, you know, copious notes about this and I just - I would like to have kind of a benchmark or two to look at in order to be sure that I am addressing all of the issues. We have an upcoming meeting with our partners in the correctional facilities and we really want to have an outline to share with them.
Andre Bethea:
Thank you so much for your question. Maybe I was moving too fast. But I pointed out two separate resources…

(Deb):
They didn’t have examples. They didn’t have examples. I’ve read those resources and they do not actually have example MOUs.

Andre Bethea:
I think we refrain from spilling it out. I think the MOU is very sensitive and it’s particular to the site. And so while we don’t give out, you know, a type that you can work with, I think through this particular Webinar and through the resources, you sort of kind of identify the areas that you want to discuss and that you want to, you know, delineate the roles of the academic institution as well as those for the correction institution.

So they’re quite common in correction. And they probably already have a template that they’re probably using. So maybe that’s something that you want to start discussing with them.

(Deb):
Okay, thank you.

Coordinator:
Thank you. Our next question comes from the line of (Cynthia Butler).


Your line is now open.

(Cynthia Butler):
Thank you. My question has to do, from a financial aid perspective, specifically on whether additional guidance is going to be offered regarding credit balances.
(Kerri Moseley-Hobbs):
Out of the Webinar we just did on how to avoid them, you want some guidance where if you don’t avoid them, what happens because we didn’t waive the cash management rules, so the same cash management rules apply when it comes to credit balance, if there is a credit balance.

(Cynthia Butler):
We were told in the last Webinar and during the meetings in Washington DC on July the 18th that there is a way to prevent having a credit balance if you were charging books along with the tuition and then reducing the Pell amount that a student is eligible for based on what their direct costs are and that additional guidance would be forthcoming regarding that. That’s specifically the guidance that I’m referring to.

Andre Bethea:
This is created in - let’s talk about a little more. What we intended to issue this guidance is that in those instances where the scheduled Pell award may exceed by a few dollars, the cost of attendance that for Second Chance Pell is restricted, as you know, the tuition fees, books and supplies that we are asking that the Pell award be made equal to that cost of attendance. Otherwise, I’m trying to anticipate what’s the merit with result and credit balance, otherwise…

(Kerri Moseley-Hobbs):
No, no. I think it favors with the techniques and not generate a credit balance. I think what you’re looking for is guidance in one of those traditional formats we used to do like a Dear Colleague Letter or electronic announcement because at the Vera Institute where we - the Vera community where we say more guidance will come, guidance in bets with Webinar. Are you looking for something more official like a Dear Colleague Letter or electronic announcement or something in writing?

(Cynthia Butler):
Well, possibly. I didn’t know what the additional guidance was going to consist of since it’s specific to this experiment. But that is what I’m referencing to. I mean, I’m very aware of how you…

(Kerri Moseley-Hobbs):
Right.

(Cynthia Butler):
…process a credit balance and the requirements of that. And I’m also aware of what the cost of attendance components are required to be for this particular area. It’s not that. It is the guidance that we have the ability to make the Pell eligible to what the direct costs are as opposed to having, in essence, if a student is eligible for max Pell and it exceeds by quite amount - quite a bit, what the direct costs are? We don’t want to have to worry about giving a credit balance. And from what we were told in Washington is that we would be able to have the ability to match the Pell according to the direct cost.


So I guess I’m looking for some type of guidance either through these Webinars or through the Experimental Sites team or something that states that in writing that we have the ability to do that.

(Kerri Moseley-Hobbs):
Yes. The Webinar that we had - I think it’s about a week and a half after the event at Washington DC was that guidance. So that is available in Experimental Sites Web site. And there’s a link there that says “Training.” And the Webinar would be available there and that’s the additional guidance. If you want to make sure that you understand it correctly, the best way is probably to send an e-mail to experimentalsites@ed.gov and then we’ll just confirm via e-mail that you’re understanding it correct and you can use that as written guidance if you need it.

(Cynthia Butler):
Okay. I do have that, you know, that PowerPoint presentation.

(Kerri Moseley-Hobbs):
Right.

(Cynthia Butler):
So that is our documentation for this?

(Kerri Moseley-Hobbs):
That is the guidance. Yes. Yes.

(Cynthia Butler):
Okay. Thank you.

(Kerri Moseley-Hobbs):
You’re welcome.

Coordinator:
Thank you. Our next question comes from the line of (Gale).

Your line is now open.

(Gale):
My question has to do with what if the amount of the Pell is not covering the cost of the tuition or the books and supplies. What happens with the difference for the charges? Is the student totally responsible for that?
(Kerri Moseley-Hobbs):
In a traditional sense, yes. But with - how the student responsibility is handled it depends on your state or your programs or other funding, like some of these ones that are probably on the line. There’s a gap between what the Pell grant eligibility is and the tuition fees, books and supply charges. Some states have additional funds and scholarships to pick up that gap. But the Pell is not going to exceed the amount of eligibility by the Pell schedule.

(Gale):
And so the only other resources - we would have to find those resources ourselves to cover the difference that the Pell is not covering the full charges.

(Kerri Moseley-Hobbs):
Yes.

(Gale):
Correct?

(Kerri Moseley-Hobbs):
Yes.

(Gale):
Okay. Thank you.

(Kerri Moseley-Hobbs):
You’re welcome.

Coordinator:
Thank you. There are no further questions on queue. Speakers, you may proceed. Speakers, there are no further questions on queue. You may go ahead and proceed.

(Kerri Moseley-Hobbs):
Okay, thank you. Okay. So while we wait for everyone, we’re going to go ahead and ask Andre some of the questions we have received from the ESI mailbox that he will be the best person to answer.

One of which is the question we have gotten is, how often should the tools be prepared about interruption in their academic program because, like you mentioned earlier, disciplinary actions, let’s say, the correctional facility stops the program for a period of time or there are some issues that the correctional facility tells a student that they have to stop the program for a period of time because of something that occurred and violates the devices - well, the responsibility of the incarcerated student. How often should they expect for that to happen and what would that look like?
Andre Bethea:
Well, to be honest with you, (Kerri), this statement I think decides to vary the classification of the students that are incarcerated will vary. And that’s from a institution by institution basis. I think that part of the discussion when developing the MOU should be focused on interruption.


There are other interruptions, like alarms, searches, you know. There are some facilities that will not allow non-correction staff to walk through the hallways during certain times of the day or during certain alarms or certain searches.


So I think these are questions that you have in your kickoff meeting but really to iron out the granular detail at the time of your MOU.

(Kerri Moseley-Hobbs):
Okay. And what do you mean by “alarms?”

Andre Bethea:
When I say “alarms,” meaning that there could be a fight in a particular area. It could be a fight in cafeteria. But if they’re shutting down the entire building because they have a response team that’s going to respond to the particular mayhem, then you don’t want to confuse the incarcerated students with the visiting faculty and staff from the academic institution. So there usually tends to be general rules about how and when those - when should those things occur.


Some places when I say “alarm,” they actually have a bell that goes off or a sound that’s ignited that will signal to the entire facility that they’re on full lockdown. And, you know, some places will keep that going for however long it takes for them to quiet down to certain events.

(Kerri Moseley-Hobbs):
Okay. Excellent. One of the other questions that we received is about helping students complete the FAFSA because at this point, we’ll be working with PII with various places of data and information. So what kind of precautions that the postsecondary institutions take in order to have the FAFSA completed within the facility and on paper, take it with them, process it, what things should they prepare for.

Andre Bethea:
Well, first I would say prepare and identify and prepare the staff who will actually be transmitting the information from the students and to the paper. I think they need adequate training on the sensitivity of the information. If necessary, maybe there’s a supervisor role that plays the role in this particular process. Perhaps it’s set up in the classroom setting. And, you know, while the orator is actually going from student to student to collect, the best way to make - ensure that there’s authority figure who is there to watch the interaction. Just like their sensitivity in terms of recording of PII information and transporting it, the doubtful nature that it brings, that’s not normal conversation that you would have between a staff member and correctional setting and actual incarcerated person.

So I think there’s a great deal of training that must happen for the individuals, whether they’re intern, whether they will use this opportunity for college work study or whether it’s the financial aid staff. The sensitivity of the PII interiors was also the delicate nature of the conversation between the incarcerated student and the recorder, the actual info transmitted (unintelligible).
(Kerri Moseley-Hobbs):
Okay. Before we move forward with the questions we have here, (Ashley), are there any questions in queue?

Man:
There are none.

Coordinator:
All right, once…

((Crosstalk))
Man:
There’s none in the written queue. I’m not sure about the other queue.

(Kerri Moseley-Hobbs):
Okay. Go ahead, (Ashley).

Coordinator:
One moment. I’ll just get the name, ma’am.
(Kerri Moseley-Hobbs):
Oh, okay.

Coordinator:
The next question comes from the line of (Barry Corker). Your line is now open.

(Barry Corker):
Thank you. You’ve spent quite a bit of time discussing the elements of an MOU. And I believe in our welcome letter last week, through the way I read it anyway, that these MOUs are mandatory. Is that really something that is going to be required? And is this something that could be audited in a financial aid audit? Because what happens if a correctional partner really doesn’t want to enter into a detailed MOU.

(Kerri Moseley-Hobbs):
We did not - yes, we’re not really requiring the detailed MOU but we’re requiring that you have some type of agreement with the correctional facility. This is documentation that you’re supposed to be there and that they are aware that you are part of this experiment and had this program within the correctional facility.


We didn’t know that the federal prisons have a very basic agreement that they are using. The free months should give schools permission to be on their premises where some of the other prisons on the state level are allowing these detailed MOUs whatever you have available to you. But I’ll let Andre speak on this a little more.

I think even the correctional facility doesn’t do a traditional MOU with you, it may be important to address some of the points that you made on the MOU within your own policies and procedures so that you know how to address the different issues that may come up later on.


I don’t know, Andre, if you want to expand on that.

Andre Bethea:
Yes. So I want to say that having an MOU in a correctional setting is the natural order of business, whether it’s a programmatic effort or whether it’s just (unintelligible) coming in to work on a particular project with incarcerated individuals. I strongly encourage having an MOU because you want to discuss what are the roles of the academic institution, as well as what are the roles of correction. It’s just normal order of business to have something to refer back to as you start to build out your program.

It really supports the effort of the collaboration and brings together the systems’ alignment that is necessary for this type of transaction.

(Kerri Moseley-Hobbs):
Yes. So a simplified answer to your question, know the Department of Education is not going to require a detailed MOU and we would only look for a detailed MOU but it’s recommended if you can - I want to have one available.

((Crosstalk))
Coordinator:
Thank you. Our next question comes from the line of (Rajit). Your line is now open. Hello, (Rajit). Your line is now open for question.

(Kerri Moseley-Hobbs):
You may be on mute. If you’re talking, we can’t hear you.

Coordinator:
Our next question comes from the line of (Naomi Simon). Your line is now open. Ms. (Simon), your line is now open for question. Our next question comes from the line of (William). Your line is now open.

(Kerri Moseley-Hobbs):
We’re beginning to think…

((Crosstalk))
Andre Bethea:
I asked her if she could check it, the connection, that we still have a connection.

(Kerri Moseley-Hobbs):
(Ashley), can you check your connection?

Coordinator:
Hello?

(Kerri Moseley-Hobbs):
Yes.

Coordinator:
Yes. All of the participants that queued up for Q&A actually withdrew the request. So there are no further questions on queue. You may go ahead and proceed.

(Kerri Moseley-Hobbs):
Okay. If you - one of the three you have a question, you can use your Q&A chat box. I don’t know, (Michael), if you want to explain how to use the Q&A in the classroom for those of - who have had technical difficulties on the phone.

(Michael Hagel):
Yes, sure. We actually have one question in there now. But before we get to that, for those of you who didn’t get to ask a question on the phone, we do have an option here in the classroom. On your - the top of your screen there, you should see a Q&A. When you click on “Q&A,” go ahead and you can ask a question that way. You need to click on the “Q&A” and then click on “Ask A Question.” And then once you asked a question and you entered in there, you can send that question that way.


So again it’s on the top ribbon. There should be a little ribbon called “Q&A.” You can click on that to ask your question.


We do have one question in the queue right now. And that is, can we award Federal SEOG as a gap funding if the level of Pell award does not cover the cost of attendance?

(Kerri Moseley-Hobbs):
Maybe the SEOG in this fund.
(Michael Cagle):
Have gap funding.

(Kerri Moseley-Hobbs):
We’re hesitating to answer because the forward vision was about Pell eligibility. And in our guidance for Pell eligibility for people incarcerated in local prisons, we state that people incarcerated in federal and state prisons were eligible for SEOG and federal work study. But because SEOG and federal work study is so limited and you’re supposedly awarded it on, you know, one priority, the Pell eligible student and your (unintelligible) student that we don’t even project that there really would be in the SEOG and federal work study left at that point. What we would like to consider - I’ve seen the example of how you would award SEOG to these students compared to the students as your, for lack of a better term, normal campus.

(Michael Cagle):
Okay. We also have another question in the queue. And that question is, if the higher education entities are currently entered into a contract with the correctional facilities to provide PSCE, is an MOU still warranted? And PSCE, I’m not quite sure what that means, maybe Andre or somebody would know that.
Andre Bethea:
I don’t know what PSCE is. However, I will say that I think that any time that there’s a transition in the relationship and something new is added into the discussion, it warrants going back to withdrawing the assets you originally have. It will only strengthen. It could only make things better. It would only bring about the cooperation that is necessary being applied to this experimental site brings a different nuance to what you may have already had established.


So re-examining is - should not be, you know, be afraid of that particular road but use this as the opportunity to say that we’re participating in something new and we want to go back to the drawing board to examine our existing relationships.

(Michael Cagle):
Okay. The next question is, can we provide textbooks at no cost to the student at one facility -- perhaps we already books on hand there -- but charge students for a book loan at another facility?

(Craig Munier):
We have - so this is (Craig). We have said that you can have different charges for the same program at different sites. So I don’t see a problem with that.

(Kerri)?

(Kerri Moseley-Hobbs):
No.

(Craig Munier):
We think that’s okay.

(Michael Cagle):
Okay. And then we have another question here. Are you aware of any in-person training or conference opportunities coming up where we can connect with other college prison partnerships?

Andre Bethea:
Well, I think what will have available between technical services from the US Department of Justice is through the Vera Institute of Justice. They will allow and foster relationships and collaborations amongst the different sites. So definitely stay tuned. They will be reaching out to help you and usher you through this particular unique process.
(Craig Munier):
I would also - this is (Craig). I’d also add at the Federal Student Aid Conference this December, there’ll be an opportunity for Experimental Sites visit different institutions to meet and exchange ideas.

(Michael Cagle):
Okay. And for information, Andre, and others there, we’re thinking a clarification that PSCE stands for Postsecondary Correctional Education. So that’s - and I think the answer we provided was probably still sufficient.

(Kerri Moseley-Hobbs):
Okay.

Andre Bethea:
Okay.

(Kerri Moseley-Hobbs):
Thank you.

(Michael Cagle):
And then we have another question here in the queue. And that is, how have other colleges or universities dealt with Title IX issues? Because as a university, we have certain policies we must follow when a student reports sexual abuse. We assume our legal responsibilities around Title IX will be difficult to meet considering students are incarcerated. We’d like to hear feedback from other colleges or universities to see how they deal with Title IX.
(Kerri Moseley-Hobbs):
Okay. So any other colleges on the line have some feedback for that school year, I think it’s star 1 and we’ll give you a couple of minutes to share amongst each other.
(Michael Cagle):
And in the event that doesn’t work, they can always send that to our mailbox and we…
((Crosstalk))
(Michael Cagle):
…share that as Q&A.

Man:
I also want to offer, from a correctional perspective, we have a federal law entitled PREA, known as PREA, Prison Rape Elimination Act. So I think if you look at, you know, some of the Title IX requirements, they - you’d be surprised that there could be some overlap there in terms of reporting and I think they should largely come out with your training and the training that takes place between correction and (unintelligible) fast.

(Michael Cagle):
Okay. And, Operator, was - did anybody respond that they - their line to be opened to provide some input on Title IX?

Coordinator:
Oh, okay. Once again, participants over the phone, if you would like to ask a question, please press star followed by the number 1 and please record your name clearly when prompted. Your name is required to introduce your question.

To cancel your request, please press star followed by the number 2.

(Michael Cagle):
Okay. We also have a couple of questions in the queue and we can continue until we hear otherwise.

The next question is, in the prior Webinar, it was stated to have agreements in place. We do have agreements in place with overall entities, for example, the state’s Department of Corrections. Do we also need agreements with the individual facilities contained therein?
(Kerri Moseley-Hobbs):
So we have an agreement with the state - the new one and there was - you needed agreement with the individual facilities within the state. Is that correct?

(Michael Cagle):
That’s correct. That’s a correct interpretation of the question, yes.

(Kerri Moseley-Hobbs):
I think it depends on how you’re functioning on that agreement. I know for some of the responses we got and one of the second rounds in same period that some of the institutions were given an agreement through the overall authority within the state and then they did tap to let the authority know the facility they were using and their agreement with the state. That was fine.

We didn’t have one school who’s literally created by the state that they are in. So they are almost functioning as their own agreement. But I don’t know if Andre has any other thoughts on that. But I figured it depends on the hierarchy within the state that you’re working it.

Andre Bethea:
Yes. I agree with you, (Kerri). I will encourage schools to consider the granular details. While you may have an agreement with the leadership, you might want to discuss the nature of that particular agreement or MOU and really build in and bake in the granular details that are necessary for your operation or for the logistics of the program.


You don’t want to arrive on the scene of the facility and you really haven’t ironed out the details of, you know, where do you lock up your personal items, where do you put things, where do you wait which diversion of school time you arrive, but those things are not really spelled out in a, you know, much higher level. Then you - they want you to really bring that up at the facility level.

(Michael Cagle):
Okay. We also have another question. And the question is, if several separate colleges are in what we call a consortium to serve a set of prisons, does each college need its own MOU or can the colleges jointly sign one MOU?

Andre Bethea:
I think I would encourage that they jointly sign one MOU but they will all productively acting - active in the building of that one MOU. I don’t think there should be just a lead institution that reaches out to correction but with the MOU, no matter how many partners are in a collective impact, it is necessary for the signature - for the signatories to identify each particular institution in the consortium.
(Michael Cagle):
Right. And I think to add to that, it’s important as well for Title IV purposes that each participating institution have, you know, their direct responsibilities for each individual institution you have Title IV responsibilities as well.

And we don’t have any more questions in the written queue and I’m not sure, Operator, if your last response generated any questions.
Coordinator:
There are no questions over the phone at this time, sir.

(Kerri Moseley-Hobbs):
Okay. (Michael), we still have some questions here from the room that we’ve generated over time based on the questions we’ve gotten from the ESI mailbox.

(Michael Cagle):
Okay. We have some more coming in as well. So you can go ahead and do that. And in the meantime, we’ll…

(Kerri Moseley-Hobbs):
Okay. So one of the questions that we received and we thought was a pretty good question is, the institution said that they had heard that there are some limitations of the supplies that they could use as financial administrator or teacher while providing services to students, particularly this institution was not overwhelmed is not the right word but they have heard that they couldn’t, you know, bring in pins that it had to be certain rubber pencils and, you know, rulers, you know, same set you wouldn’t necessarily think of that you feel like is necessary to either complete the FAFSA, academic paperwork or the coursework itself that you will require at other students on campus you can’t actually do within the correctional facility.


So I don’t know, Andre, if you can expand a little bit on some of those everyday uses and supplies that these institutions need to look out for as far as serving this demographic.

Andre Bethea:
Definitely. That is absolutely correct. I think that part of your kickoff meeting before you even do day one of courses should include discussion about different utensils, writing pad, markers, whatever you’re using, pins or pencils, all of that needs to be in discussion. And wherever it is best, my encourage - I encourage everyone to really think about “contraband” and to really start to think differently about the nontraditional classroom and the different things that you would need. Minimize what you bring in as best as possible.


What you really needed for you and as much as you can, check in with the institution as part of your building of your MOU to see if there is an existing education program because they may have access to a particular type of pen that may not be used as a weapon they want. So you have to think differently and think about safety and these are things that should come up in your training as you thought to really unfold the ideas of working in this type of environment, just know that while you might see that there’s a necessity, there’s a way to build a rally. There might be situations where you have to tag things. There might be ways that you might have to put, you know, stickers on a particular thing, Number 1, Number 2, Number 3, just to ensure that you get all the pins back.

We want to be mindful that, you know, a correction is involved. This is an education initiative. We have to be mindful about the correction settings and what all goes into it. So I think it’s about thinking differently, minimizing what you bring in but really only if it’s needful and useful to that particular day and for that particular session and definitely making sure that you have permission to bring these items into - which were unlikely contraband into the correction facility. That should be a part of your MOU if supplies - if you’re bringing in supplies.
(Kerri Moseley-Hobbs):
Right. And then, (Michael), before you move forward, on several occasions today, Andre, you mentioned the words “training is very important.” So I’m a postsecondary institution and I received the message loud and clear that I need training. My next question is, where do I go forward? Do I contact the correctional facility and say, “Train me and my staff all coming in to your facility and some of these students?” Do I call Vera and say “Train me and my staff, we’ll go into the correctional facility and train this student.”

And also when you say “training,” is it just about my college being trained on function and within a correctional facility or are we also talking about our college training in correctional facility about our academic programs and expectations of the students.
Man:
Thank you so much. So for clarity, I am talking about both. But in most cases, there should be an exchange of information but an exchange of training information. Most correction facilities will already have, like I stated earlier, volunteer training or training that they view for providers who are in and out of the facilities on a regular basis. I think there should be a reinforced enhanced version. I will encourage that the academic institutions reach out to both Vera Institute of Justice as well as their correction facility to discuss setting up the training modules as well as setting up for correction staff who are going to be working on these areas to be trained on what individual program.


I think this is not one of those things where everything could happen in one session. But I will encourage people to spell out the details, really identify. Ad for the most part, corrections organizations do provide training on a regular basis to non-correction staff who are coming to work in a facility setting. That’s almost - you have to discuss everything that is expected. You have the set the expectations and you have to discuss the timing and you have to discuss where you’re going to be and how you’re going to get there, are you going to be escorted, will you be freely walking around. Those are things that you just won’t take for granted. That’s going to come up with - in your meetings and that should come up in the addition meeting. And they’re always going to offer training.

(Kerri Moseley-Hobbs):
Okay. (Michael)?

(Michael Cagle):
Yes. Before we go on, we do have one question in the queue. But before we go on, there’s a couple of people here in the presentation today that have asked - that have just raised their hands. So I just want to confirm that when you want to ask a question here in the classroom, click on the Q&A. And once you get there, you’ll see “Type a Question for the Presenter.” Go ahead and put your cursor there where it says, “Type a Question,” and then start asking your question that way. And then once you actually enter the information you want to ask, the “Ask” button will light up and you simply click “Ask.” Don’t click on the little hand because that just means you have a question that we really can’t answer it that way.


So if you do have a specific question, we ask that you write it down there for us. That would be helpful.


As far as the question in the queue, we do have a quick question in the queue. And that is, do correctional institutions need to be added to the PPA?

(Kerri Moseley-Hobbs):
If 50% or more of the academic program is being offered at the correctional facility, it needs to be added as an additional location.

((Crosstalk))
(Kerri Moseley-Hobbs):
Yes.

(Michael Cagle):
And we did provide that in our question-and-answer on our Web site. It’s also included in the presentation that we did on July 28, which is also on our Web site.


And we have another question. Just to clarify, you suggested that we reach out to Vera for training. Will this not be automatic?

Andre Bethea:
We can’t make or assume anything. There are so many different sites. I think what you will reach out to Vera as you’re training in technical assistance provider, they would be intermediary between you and the correction agency to have the discussion about the training and to identify the different modules that should be discussed, and if necessary, to set up the training with them.


So the training is always going to come from the correctional facility. What I’m encouraging you to reach out to Vera is if you have not scheduled it, if this is a difficult topic, you do have an intermediary that you can rely on that the corrections will be well familiar with. And they can serve that role and in that capacity, to help facilitate that conversation and help orchestrate and design what should be mentioned in that training, as well as ensure that the correction facility delivers it.

(Michael Cagle):
Okay. And will there be - will there actually be training offered through Vera? In that way, we’d just be invited to?

Andre Bethea:
Well, we don’t want to - there’s a blanket statement on the different trainings. And we want each particular institution to receive training from their particular sites. I think the sensitivity has to do with the different classifications of the particular prison. Some sites have - are operating in a minimum security. Some places are operating in a maximum security. And some schools are operating in the medium. That requires different security measures that will vastly (different) from state to state, including the federal Vera Prison.

(Michael Cagle):
Okay. At this point, we have no further questions in the queue.

Coordinator:
We have a question over the phone. Speakers?

(Kerri Moseley-Hobbs):
Okay.

Coordinator:
And it’s coming from (Margaret Sline). Ma’am, your line is now open.

(Margaret Sline):
Hi, this is (Margaret) from Vera.


I’m here with my colleagues, (John), (Sheila) and (Ruth). We are all with you at the convening in DC. And I just want to make sure everyone knows that, you know, we’ll be starting to reach out to you over the next few weeks to learn more about your technical assistance interest and needs and how we can be supportive. And if there are things any of you need in advance of us reaching out to you, please feel free to reach out to us because we’re a resource for you both, both the corrections and the college side.

Andre Bethea:
Thank you, (Margaret).

(Michael Cagle):
Do we have Vera contact information?

(Kerri Moseley-Hobbs):
Offhand?

(Michael Cagle):
Yes. I mean, we do have it. But we can provide it.

(Kerri Moseley-Hobbs):
Yes, we’ll have it. But we have to find out from Vera who they want as a point of contact to be for the postsecondary institutions. I know, internally, here at Department of Education, we work a lot with (Margaret). But she may not be the appropriate person for the schools to reach out to. (Margaret) may have a person designated to take on that role. And we will find that out and let the schools know. Or like (Margaret) was just saying, she’ll reach out to the schools and let them know how to move forward.

(Michael Cagle):
Okay. We also had a - just a follow-up. Was there any response to the Title IX question regarding reporting requirements? And at this point, we see no response from any of the schools on the line or any of the participants on the line.

Coordinator:
We have another question over the phone.

(Michael Cagle):
Okay.

Coordinator:
And it is coming from (Bailey) (Unintelligible).


Your line is now open, sir.

(Bailey):
Thank you.


Can a third party provide textbooks at no cost to the non-Pell students in a given class section? But at the same time, the colleagues would charge a book loan to the Pell student in that section. In this case, the third party would not have the resources to provide books for everyone in the class, but they could to the non-Pell students.

(Kerri Moseley-Hobbs):
You cannot have different charges for eligible students for non-Pell eligible students in the same program. But one of the things you may want to consider for something like that is you charge all the students the fee. And for those students who are not Pell-eligible, perhaps put the offer from the third party as a waiver or scholarship or something like that. That’s probably, we believe, the best workaround for it rather than to charge some and not others just on the basis of Title IV eligibility.

(Bailey):
So you think we would have to charge the non-Pell students the same book amount for a book loan that we would to Pell students?

(Kerri Moseley-Hobbs):
Yes, you can’t have different charges just based on Title IV eligibility.

(Bailey):
Okay.

(Kerri Moseley-Hobbs):
Yes. So you go one in two directions. You either charge none or charge all and then do a waiver or a scholarship or some other write-off type method for the students who are not Pell-eligible.

(Bailey):
Okay, thank you.

Coordinator:
Thank you, speakers.


There are no further questions over the phone. At this time, you may go ahead and proceed.

(Kerri Moseley-Hobbs):
Okay. (Michael), did you have any other questions?

((Crosstalk))
(Michael Cagle):
We have no questions in the written queue.

(Kerri Moseley-Hobbs):
Okay. So, Andre, what are the other questions that we have received? There’s some clarification about what we mentioned by behavioral repercussions. Even in our Webinar, we had mentioned it just by verbiage because in the conversations that the Department of Education had with Department of Justice is that the behavior of incarcerated student is something that has to be considered.


Now the subject seems like (unintelligible) to colleges because colleges generally have their own requirement for behavior, whether it’d be plagiarism, not showing up for class, you know, not meeting the satisfactory academic progress. So can you try to clarify to the colleges that are on the line what’s the difference between the behavior that you’re talking about and the behavior that they already know about? Are you trying to (unintelligible) or is there something an additional for the correctional students that they have to consider as far as behavior than what they do normally and within their own institution?


Now keep in mind, for the colleges, they have to have, you know, standards about drinking alcohol, about sexual assaults, about academic performance, some of the schools about attendance, you know, about, you know, making sort of rate for satisfactory academic progress. So they’ll have those same requirements generally for their correctional students. But what other things should they have in mind for the students who are incarcerated in terms of (unintelligible) or being aware of how behavior affects their (moment)?

Andre Bethea:
Yes. So when I discuss behavior, I’m talking about the actual conduct of the individual, which may or may not be present in a typical college or university setting.


What we have to remember is that, you know, prison is a contentious environment. And the faculty may not be aware of what happened right before the student arrived at the particular location in school - in a school setting (one day) and the classroom setting. And so we don’t know if there’s something that took place in a housing area or the cafeteria, or while the incarcerated student was being escorted to the classroom, was there an altercation?


So we - you must consider that this is a different type of environment in a nontraditional classroom. And the typical behaviors that might be - that may or may not happen in a typical college classroom, you must be mindful of them and whether a classroom interruption, whether it’s the use of profanity, whether it’s disruption, whether it’s - and it doesn’t have to necessarily be involving the faculty. It could be from the incarcerated students to the incarcerated students.


These types of things play out and may have nothing to do with what took place in the school program. I just need to remind faculty as well as the college staff who’ll be working in the premises that you’re walking into an environment that the incarcerated students there will be permanent. And you’re parachuting in and you have to have a mindset that you’re not outside. And because you’re not outside, you have to take that into consideration.


So I think there are just behaviors that you will have to call attention to whoever the correction staff is that is with you or is near to you, and make sure that they are aware of anything that you may see that’s outside of the norm. And I encourage each and every one of those to report any incidence as soon as possible.

(Kerri Moseley-Hobbs):
Okay. And report the incidence to who, the correctional facility?

Andre Bethea:
Yes, to the correctional facility. To the immediate staff that’s there. I mean, it might be (unintelligible) if you will. Report it. Report it to where the nearest supervisor, correction supervisor, whether it’s sergeant, lieutenant, whomever. The key here is that to be as transparent as possible for the safety of your program. We don’t want the random incident to balloon into something that’s not manageable.

(Kerri Moseley-Hobbs):
Right. Okay. So one of the other questions we’ve received is in our Federal Register Notice, when we announced this experiment and we being Department of Education, we stated that the tools, you know, (unintelligible) counseling for these students, not only academic counseling but counseling about, you know, career counseling or what happens once they leave a facility, whether it’d be to finish the academic program because they weren’t able to finish it while they were incarcerated or whether it’d be they finished the program, but what do they do with the credential now that they’re no longer incarcerated.


So with that requirement, we know that a lot of - well, we don’t necessarily know that. But we know that some of the cities in their locations that incarcerated student may be, like in the State of Maryland, they have these programs set up that once they’re incarcerated - you know, to kind of help them reintegrate back into society, there are programs about helping them get, you know, state issue IDs and things of that sort.


So with the advising about what to do with the credential once they leave the program, would you recommend that that advising happen when they are incarcerated, after they’re incarcerated? What would that look like or what do you find is the best practices? Should they deal with the student now that they have that (unintelligible) within the correctional facility or should they really worry about doing it after the student is incarcerated, that way they can kind of continue to help to support their student transition back into the society?

Andre Bethea:
The United States Department of Justice, the Bureau of Justice Assistance actually promotes inside-outside transition. And in most cases, they’re known as “wraparound services” or “transitional efforts.” That may differ from state to state and from site to site. However, it’s important to - once the university is settled and the program is actually functioning, that that becomes a part of the conversation -- how will we trade off the inside students and usher them into the outside community? It’s a term that we use. We call it “Reentry.” And, you know, reentry with education in mind looks vastly different than a typical transitional reentry effort. And there should be some individualized correction program or correction assistance that is tailored for that particular student and what does that all look like.


So I think that the colleges and universities, in collaboration with the correction because corrections may have - already have existing providers or already have worked on different efforts or different modules and design for transitional efforts that could be incorporated into what the schools are offering. In many cases, within a larger city, such transitional efforts include a bus pass or was in fact ride away from the prison back into your urban area or back to where you’re from or that, you know, that drive of how does that whole transition design look.


And so I think it’d be cool to the colleges to begin to meet with the particular correction staff who operate the reentry network or the reentry efforts that are available to all the persons that are incarcerated. And so I think the schools could definitely build from that particular template and whatever they have, being offered. But also I want to put a plug in for Vera Institute of Justice that (unintelligible) conversation discussed how do we have transitional efforts, what does the individualized transition plan for each students could potentially look like. And because there will be - each student will be leaving at different times and they’ll be in different areas of their course work, and so it’s so much to the individual that they also should they, you know - the school should avail themselves and align with the reentry staff that are present inside the correction setting who are already working on this issue.

(Kerri Moseley-Hobbs):
Now you mentioned it would be different between, you know, students on correctional facilities. But do you think these reentry programs will be different amongst programs?


Now for example, we have a school (unintelligible) associate degree in business. But another - but the same school is going to have a program, a certification in construction management, let’s say, where it requires a little bit more referral or, you know, things like that, people within the industry in order to get job placement there. Do you find that the reentry programs will need to verify the academic programs for those reasons where some of the credentials will need more of a referral to someone or to a business or the business, dependent on how a college designed the program, may be already awaiting the students because they have that agreement or they helped to build the academic program because they needed the workers and the labor? This is something that we know can possibly happen within this program.


So what are, you guys, thoughts on, you know, different reentry in transitional programs per academic programs? Do you find that that may be necessary?

Andre Bethea:
Yes, I think it is necessary. I think that the difference between some of the technical programs as well as some of the more traditional academic programs will definitely differ in the results of the transitional effort. And I think the hands-off, the actual exchange from going from inside to outside looks differently. But you will find that the most correction agencies, the (unintelligible) department will have both. And the expertise will definitely be centered around those persons who are - those students who are leaving with or return to society with a particular certified credentials that could be used or to an actual business to actually begin work. Or those who can link off with the academic outstanding - with the academic institutions outside of the correctional setting, I think that’s the part of design, that individual plan.


But I will say that the expertise that you will find in terms of reentry usually is - in a smaller prison will still be within the Department of Education. They tend to work hand-in-hand. And just as (unintelligible) as a practice in correction, it was usually birthed out of education, out of the typical education setting that was already available outside of a correction institution.

(Kerri Moseley-Hobbs):
Okay. And before I (unintelligible), (Michael) or (Ashley), did you have any questions in your queue?

Coordinator:
Once again, if you would like to ask a question, please press star followed by the number 1. And record your name clearly when prompted.


To withdraw your request, please press star followed by the number 2.

(Kerri Moseley-Hobbs):
(Michael), did you have any questions in your queue?

(Michael Cagle):
Yes, we have one in the queue. And that was keeping in mind that we actually have different - various different individuals on the line today, some are from  postsecondary institutions. But we had one really good question come up. What is a PPA? Someone didn’t really understand what a PPA is.

(Kerri Moseley-Hobbs):
A PPA is your Program Participation Agreement that is between a postsecondary institution and the US Department of Education. And it basically just states that the postsecondary institution is going to adhere to federal (unintelligible) and regulations that’s pertaining to their eligibility for federal student aid under the Higher Education Act of 1965 as amended.

(Craig Munier):
This is (Craig). I just add that in this context, too, every school that participates in Title IV has a Program Participation Agreement. What we should be referring to in this instance, however, is an amendment to the the PPA which is specifically related to this experiment.

(Kerri Moseley-Hobbs):
Correct.

(Michael Cagle):
Right. And related to that, we did have a couple of questions that came in in regards to the status of their Program Participation Agreement. And those have all been e-mailed to the president or the chancellor of university or college. So in the event that you’re still looking for that, check with that office. And if you don’t have it and you still can’t find it, send us an e-mail to the experimentalsites@ed.gov Web site and we’ll certainly check into the status.

(Kerri Moseley-Hobbs):
Okay, thank you. (Ashley), did you have any questions in your queue?

Coordinator:
There are no questions over the phone, ma’am. You may go ahead and proceed.

(Kerri Moseley-Hobbs):
Okay, thank you.


Another question that we have is for the financial aid administrators specifically. Now for financial aid, there are a couple of requirements about alerting students of eligibility and providing students documentation and disclosures and things of that point both annual, per semester, per financial aid disbursement, things of that sort.


Majority of the financial aid office, if not all of the financial aid offices probably in this experiment have moved to a tech-based communication system where the students are e-mailed or they log into a online platform where they will see their financial aid and the communications. And the schools understand the limitation of technology for the demographics. But is there anything in terms of documentation that the financial aid offices should be prepared for or considered?


Like, generally, are they - if they mail the documentation to the correctional facility, is that an issue? Is that an issue as far as (FERPA)? Is that - do they violate the confidentiality of incarcerated student if they are sending this documentation about their financial aid eligibility, you know, the FAFSA application, their financial aid disbursement, their grades and all of that sort to the correctional facility and under the assumption the correctional facility is going to monitor this mail and probably look at it? Are there things that the financial aid office should be considering when it comes to providing these students with the required communication document and disclosures?

Andre Bethea:
I would say that correction setting - the correction entities are not reading the mail as much as they’re checking for contraband.

(Kerri Moseley-Hobbs):
Okay.

Andre Bethea:
So you’ll find that many attorneys send legal documentations pertaining to the individual’s cases through the mail.

(Kerri Moseley-Hobbs):
Okay.

Andre Bethea:
So I would encourage, wherever necessary, use the mail. I don’t think there should be a worry about the sensitive information because, well, that’s how most people will receive legal documentation pertaining to their cases or pertaining to their appeals.

(Kerri Moseley-Hobbs):
Okay.

Andre Bethea:
It would come through the mail.

(Kerri Moseley-Hobbs):
Okay. Okay. Another question for the financial aid offices is that they’ve heard some communications or it might be rumors at this point or they’ve heard some feedback from other postsecondary institutions that the correctional facilities really don’t like the idea of what we were talking about, the credit balances or the refund checks. Do you have any idea at the correctional facility if the postsecondary institutions did not want to take the route where the college provides the (unintelligible) within their tuition and fees and want it to be pretty much the responsibility of the correction of the incarcerated student? How feasible is it?

Andre Bethea:
Again, that would be a case-by-case basis. From my experience, I would encourage where at all possible, to avoid the exchange of the funds. I would definitely encourage the academic institutions to rethink, repurpose wherever really possible under the Pell laws to really not delve into particular murky waters or gray areas. And just allow me to elaborate, in some correction settings, there’s a restitution fee. So if…

(Kerri Moseley-Hobbs):
And what does that mean?

Andre Bethea:
…yes. Restitution fee would be maybe they’re paying off a fine that either happened while - that, you know, they were fined for something that took place inside of the facility. In some place, some states, they could be paying off a restitution fee for something that took place as it pertains to the accusation of their crime or their charge. And there’s no such thing as we separate the funds. Both correction facilities are only going to have one (unintelligible) fund, one account.


And so if that money - those monies are placed into that particular account from (unintelligible) from Pell, that creates another set of conversation that you probably have to have with the correction institutions and probably could be avoided. And also it puts the school in a different arena in terms of grievances and how the students will grieve what they didn’t receive, what should have been received. It becomes a very contentious discussion that may be avoided if the schools will repurpose and rethink how they deal with the balances from Pell.

(Kerri Moseley-Hobbs):
Okay. And then one last question from our list before we’ll see if there’s any more questions in the queue. And if not, we’ll go ahead and close out.


This question is pertaining to - for - in the financial aid office, if you have a student who’s required to give parent information, okay, in the financial aid office, even though the students require to give parent information, a parent still cannot call the financial aid office and ask for information about their student’s grade and financial aid information (unintelligible) without the student authorizing the parent to have that information.


And, you know, that was for privacy and (FERPA), things of that sort. We understand with this demographic it would be a little bit different. But the financial aid offices are not too sure on how to function in that differences. Can the correctional facility ask the college for this type of information, the financial aid students eligible for or the grades the student is earning? Just within the normal process of the correctional facility. Is being incarcerated - it’s somewhat within the documentation and the paperwork of being incarcerated, has an incarcerated already given this authorization or power of attorney or those rights to the correctional facility or to state as a whole? Or do the colleges need to, within their enrollment and admission process, get students to indicate or determine or even to declare that the correctional facility can get this information from them?


And then on the other hand, do the colleges need to prepare documentation as far as collecting data and information from the student or the correctional facility for the evaluation of this experiment as a whole?

Andre Bethea:
Yes. I think that - that’s a great question, (Kerri). I will say that transparency would be my blanket word. Where at all possible, I think when you start to identify the details of how you want to run a particular program, again I’m always going to say that it will differ from site to site. But I want to encourage that where at all possible, you think about the interdisciplinary efforts of correction and think about rehabilitation and think about the purpose of this particular experiment and what we’re trying to test out.


And so when you start to go over through the territories, there’re already existing avenues that are in place to look at reentry differently, look at transitional efforts, look at programmatic efforts you’re going to find that in most correction settings there are all types of cognitive behavior therapy and different correctional practices. And so because this is not a mandate service, meaning this - these are not - in many cases, this might not be juvenile or adolescents who are mandated to go to school, chances are that the correction institution does not have to know - you know, particularly does not mandate the service. This is a programmatic effort that the incarcerated students avail themselves for.


And so when you start to think of the interdisciplinary team that already exists and that the colleges will be joining this new cohort of how we effectively prepare an individual to reenter society, I think it brings a little transparency. This is not just about education per se, but it’s also about (unintelligible) inside of the correction setting. It’s also about creating a more rehabilitative atmosphere. I think it also leads into how do we deal with safety. (Unintelligible) many educational efforts building to the security measures and will actually decrease the crime that is taking place inside of the institution.


So with - I just encourage the schools that as they come together with correction agencies that they avail themselves to discuss what are the other interdisciplinary teams that exist, whether the mental health, whether cognitive, whether programmatic, whether the cultural arts. There will be other initiatives that will be ever-most present.


And so as it goes in terms of exchanging information in a case file of some sort or working with the social worker who may be presenting with the community supervision -- meaning probation or parole -- on the outside, these are just great things. Having - being a part of Second Chance Pell is just another great opportunity that will further the development of the individual who’s incarcerated and help and promote safer communities as they transfer back and return to their society.

(Kerri Moseley-Hobbs):
Good. So, (Ashley) or (Michael), do you have any questions in your queue?

(Michael Cagle):
This is (Michael). I wanted to let you know that I did place on the screen here some contact information for Vera. (Margaret) had indicated that if - we were talking earlier, if you have specific questions, she can pass them along to the team members who will be providing the technical assistance.


So again, I placed (Margaret’s) contact information up here on the screen. You should be able to see it right now.

(Kerri Moseley-Hobbs):
Thank you. (Ashley), do you have any questions in your queue?

Coordinator:
We do not have questions over the phone at this time.


Speakers, you may proceed.

(Kerri Moseley-Hobbs):
Okay. Thank you. Okay. So if we don’t have any questions in the queue, we’ll wrap it up.


Thank you so much for attending the Webinar today. We hope that you were able to gather some - a couple of information. And if you have additional questions, let us know. We’ll continue to monitor your feedback and your questions and determine for now and the future any additional Webinars or resources that we need to put together in collaboration with our colleagues at DOJ, Vera and the Bureau of Prison, to make sure that your implementation under this experiment go as smoothly as possible and that you have the assistance that you need as you move forward.


Thank you again for joining us. And have a wonderful afternoon.

Coordinator:
Thank you, speakers.


And that concludes today’s conference call. Thank you all for joining. You may now disconnect.
END

